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Abstract 
In Hong Kong, English as a Second Language (ESL) learners are characterized as receptive 
learners. They generally display great anxiety when require to give oral responses in English in 
front of the class. Students’ reluctance to speak in English can negatively affect their oral 
proficiency and hinder their active participation in class. Although there are a number of studies 
supporting the use of collaborative learning in second language classrooms, little is known about 
ESL learners’ perceptions of the effectiveness of collaborative learning in enhancing their oral 
communication. 
 
The present research study aims to investigate the impact of using collaborative learning on ESL 
students’ oral communication in English lessons from the perspectives of students. It also aims to 
obtain new insights of how English teachers could incorporate collaborative learning into lessons 
effectively. 
 
The present work was conducted in an EMI primary school. It mainly concerned with making 
use of pair or small group to maximize ESL students’ oral production and enhance their oral 
communication in English. It also attempted to shed some light on the importance of providing 
students with a comfortable environment in encouraging them to express themselves in English. 
Qualitative data was obtained in this research study. The data were gathered through real time 
observation and teacher journals, video recording and semi-structured video-stimulated recall 
group interviews with audio recording. 
 
Results showed that collaborative work was effective in maximizing students’ oral responses in 
English lessons but less effective in improving their oral proficiency and speaking skills. There 
were also many factors such as the design of collaborative activities and students’ familiarity of 
collaborative work affecting the effectiveness of collaborative learning. This study certainly has 
its limitations, thus, further research is required to obtain a broader picture of the impact of 
collaborative learning in supporting students’ oral communication in English lessons. 
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CHAPTER 1: Introduction 
1.1 Statement of the problem 
This action research study examines the oral communication of English as a Second Language 
(ESL) learners in the context of a Hong Kong primary English classroom. In Hong Kong, the 
majority of primary school students are from Chinese or Cantonese families whose first language 
is Mandarin or Cantonese. Based on my personal observation from the previous two teaching 
practicum (TP) experiences in my second and third year study, I noticed that most of my students 
preferred speaking and interacting with one another using their first language (L1) instead of 
English (L2) in English lessons. They generally displayed great anxiety when required to give 
oral responses in English especially when they were asked to elaborate on their answers or speak 
in front of the class. The problem was perceived to be more serious for less competent students. 
They seldom raised their hands to answer questions and kept silent all the time. In addition, 
students had limited time and opportunities to practice speaking interactively and authentically 
since there were limited speaking activities provided in textbooks. Even if there were some, the 
setting of the activity was highly restricted as students were asked to read aloud the target 
language items rather than communicating with one another using their own words naturally. My 
mentors in the two previous TPs told me that they were expected to follow the content of 
textbooks most of the time because the examination syllabus was mainly derived from the 
textbooks. Hence, students were seldom engaged in genuine communication and their oral 
production was limited. They were not able to process, organize and produce the answers in their 
own words.  
 
Students’ reluctance to speak in English can negatively affect their oral proficiency and hinder 
their active participation in class. This has given me a strong desire to find out the reasons behind 
students’ anxiety and think about feasible teaching methods to provide them with a comfortable 
and non-threatening learning environment to express themselves in English. 
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1.2 Purpose of the study 
Challenges in encouraging ESL students to speak in class have led to many studies investigating 
the ways of enhancing students’ oral communication. One of the ways is to promote 
collaborative learning. This is based on the idea that learning is naturally social interaction in 
which learners talk among themselves (Gerlach, 1994). A lot of research findings (Pattanpichet, 
2011; Remedios, Clarke & Hawthorne, 2008; Sachs, Candlin & Rose, 2003) suggest that 
compared with individual learning experiences, learning in a small-group setting can provide 
ESL students with a greater amount of student talk and peer interaction. They also feel more 
relaxed to express themselves.  
 
Although many studies support the use of collaborative learning in second language classrooms, 
little is known about ESL students’ perceptions of the effectiveness of collaborative learning in 
enhancing their oral communication. There is also a small body of research examining how the 
perceptions of students might affect the effectiveness of introducing collaborative learning. To 
fill in these research gaps, this study aims to investigate the impact of collaborative learning on 
students’ oral language use in English lessons from the perspective of students. More specifically, 
an action research study will be conducted in a local primary school to empirically examine the 
personal views of students towards collaborative learning in enhancing their oral communication 
in English lessons. The research questions this study hopes to address have therefore been 
formulated as follows: 
 
Research questions 
1. What do ESL students think about their participation and performance in lessons when 
they are required to work with peers in an English-speaking environment? 
 
2. To what extent can collaborative learning encourage ESL students to speak and express 
themselves more in class? 
 
3. In what ways can English teachers effectively incorporate collaborative learning into 
their teaching? 
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In the following chapters, readers will be presented with more information about the cultural 
background of ESL students in Hong Kong, the key concepts of collaborative learning and the 
procedures of how this action research will be conducted. Chapter Two is a Literature Review 
focusing on (1) the major characteristics of ESL students in Hong Kong, (2) speaking obstacles 
encountered by ESL students in Hong Kong, (3) the definition of collaborative learning and its 
benefits in enhancing the oral communication of ESL students, and (4) current issues of 
introducing collaborative learning in Hong Kong classrooms. Chapter Three provides a 
description of the target group and the research design. Chapter Four presents the key findings 
and the analysis of the data collected. Chapter Five summarizes the study with conclusions 
drawn and pedagogical implications discussed.  
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CHAPTER 2: Literature Review 
According to the recent Hong Kong Government Census Department (2011), Hong Kong has a 
population of over 7 million. Cantonese, English and Putonghua are the major languages spoken 
in Hong Kong. The proportion of the population aged 5 and over who could speak Cantonese 
was 95.8% in 2011 while the proportion of the population who could speak English, either as the 
usual language or as another language, was 46.1%. Cantonese is the first language of more than 
90% of the population. 
 
Since Cantonese is the first language of the majority of Hong Kong students, they often use 
Cantonese when interacting with their family members and friends. The dominance of Cantonese 
in students’ daily conservation can directly affect their English speaking. Thus, before 
investigating the impact of collaborative learning on ESL students’ oral communication in 
English lessons, it is important to first have a deeper understanding of their cultural background 
and characteristics. 
 
2.1 Major characteristics of ESL students in Hong Kong 
2.1.1 Learning English by inferring in their first language 
Learners’ first language can influence second language acquisition (Lightbown & Spada, 2006). 
Since Cantonese is the first language of the majority of Hong Kong students, they have ample 
opportunities to listen to, process and produce the language in their daily conversation. As a 
result, one of the characteristics of ESL students in Hong Kong is that they tend to draw on their 
knowledge of Cantonese as a support to process and comprehend the use of English.  They also 
organize and create English sentences by transferring patterns from their first language which 
may not be grammatically correct in English. For example, the use of ‘although . . . but’, which 
is directly translated from the Cantonese structure, is a common problem for ESL students. 
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2.1.2 Cantonese-English code switching and code mixing 
Another characteristic of ESL students in Hong Kong is the use of Cantonese-English code 
switching and code mixing (Poon, 2010). Many ESL students like mixing English words or 
phrases into Cantonese sentences when it is more convenient for them to draw upon words from 
the second language to fill in the lexical gaps. This is actually a natural consequence of 
languages in contact. Though the guidelines from the Education Bureau (2011) recommend that 
code mixing should be minimized in the formal school context, some research studies (Ho, 2008; 
Lu, 2005; Luke, 1992) show that code mixing has potential pedagogical merits in teaching and 
learning especially for a class that students have insufficient knowledge and skills to master 
English. 
 
2.1.3 Poorer performance in writing and speaking 
ESL students in Hong Kong are characterized as receptive learners. According to the General 
Observations of Students’ Performances in Territory-wide System Assessment of English (EDB, 
2008), the findings showed that students of Hong Kong were generally proficient in reading and 
listening (the receptive skills) but weak in writing and speaking (the productive skills). They 
were able to read aloud a short text fluently but were not confident in describing a picture or their 
personal experience in the speaking test. A number of grammatical mistakes were found in their 
speech and it was challenging for them to formulate sentences using their own words. 
 
The above characteristics manifest that it is important for English teachers to make input 
comprehensible to ESL students and adopt a variety of language tasks to encourage them to use 
the language in a meaningful context and in more natural ways. As Hedge (2000) and Lightbown 
and Spada (2006) suggest that bilingual students tend to use both their first and second languages 
to make sense of the knowledge, students can be encouraged to use either Cantonese or English 
as a supplementary linguistic support in lessons if they find this helps express themselves more 
concisely and precisely. For example, they can be encouraged to notice and analyze the language 
differences between Cantonese and English to make sense of the use of English. 
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2.2 Speaking obstacles encountered by ESL students in Hong Kong 
In a study focusing on ESL classrooms in Hong Kong (Tsui, 1996), over seventy percent of 
English teachers identified getting more oral responses from students as one of their major 
challenges. Mak (2011) and Liu (2006) also point out that many Hong Kong students are anxious 
to speak in English lessons due to several factors including their low proficiency, fear of negative 
evaluation and the lack of incomprehensible input.  
 
A lot of official documents have detailed students’ speaking performance in English lessons. The 
Inspection Annual Report 2003-2004 (p. 65) from the Quality Assurance Division of the 
Education Bureau noted that “the majority of students were soft spoken and diffident when 
speaking in English. Their pronunciation and oral skills needed strengthening for they lacked 
confidence in using English to communicate and interact with their peers and teachers.” Another 
study from EDB (2007) also reported that most Hong Kong primary students did not like to 
engage in English conversations and they spoke English only occasionally.  
 
Students’ low proficiency and reluctance to speak in English might be due to socio-economic 
factors and their cultural background. These ideas are supported by the following findings: 
 
2.2.1 Socio-economic factors 
A survey conducted by the International Social Service Hong Kong Branch (Fan, 2012) reveals 
that among 350 responses, 42 percent of English teachers expressed their concerns regarding 
the education level of students’ parents. Parents’ limited knowledge of English hinders them 
from teaching their children homework. For this reason, students also lack opportunities to use 
English for communication at home. Another survey conducted by Action Group Concerning 
CSSA Review Alliance (Ho, 2010) shows that more than half of the poor families in Hong Kong 
are not able to afford catering for their children’s daily needs for living and schooling. It is thus 
difficult for poor families to provide their children with additional learning resources and extra 
exposure to English outside school. Consequently, students’ English learning relies heavily on 
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teachers and their lack of after-school English communication contributes to their lack of 
motivation to speak confidently in class.  
 
2.2.2 Cultural factors 
Cultural background has also been identified as a factor for hindering ESL students’ oral 
communication in English lessons (Remedios, Clarke & Hawthorne, 2008). Chinese students are 
generally regarded as passive and rote learners who prefer learning by repetition and 
memorization (Nield, 2007). They seldom express themselves in class as they deem it impolite to 
speak out without the permission of teachers. Under the culture of Chinese learners, teachers are 
the center of the classroom so they should be obedient and listen to teachers all the time. They 
are less likely to initiate questions, express their emotions and challenge teachers (Wu, 2004). 
This passive learning style discourages them from interacting actively in class and limits their 
oral production in English.  
 
Speaking obstacles encountered by ESL students can adversely affect their self-esteem and 
confidence to communicate in English. As mentioned in Chapter 1, one possible way to address 
the problem is to introduce collaborative learning in lessons, which is also the focus of this study. 
The following section will detail the pedagogical merits of collaborative learning in enhancing 
ESL students’ oral communication. 
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2.3 Definition of collaborative learning 
2.3.1 Theoretical perspectives  
According to Smith and MacGregor (1992), collaborative learning is an educational approach 
that involves groups of learners in working together to solve a problem, complete a task or create 
a meaningful product. From the perspective of social constructivists, collaborative learning is 
based on the idea that learning is a social process in which learners have a significant role in co-
constructing the knowledge through interaction (Cameron, 2001; Lightbown & Spada, 2006; 
Pinter, 2006). Vygotsky’s zone of proximal development also suggests that the heterogeneous 
groupings of collaborators can assist less competent learners in accomplishing a task with the 
help of other more capable learners (Lai, 2011). As Van Boxtel, et al. (2000) state that social 
interaction can stimulate elaboration of conceptual knowledge in a way that learners are 
encouraged to negotiate meaning and monitor their own output, collaborative learning allows 
learners to provide explanations of their understanding which in turn can help them comprehend 
and reorganize their knowledge.  
 
2.3.2 Major characteristics of collaborative learning 
There are several key characteristics of collaborative learning in terms of its context, components 
and setting. The first marker of collaborative learning is individual and group accountability. 
This involves students’ understanding that they should be responsible for their individual 
contributions and the decisions made by the group and should assist their group members to 
complete the group work (Gillies, 2007). Dillenbourg (1999) also emphasizes the importance of 
symmetry of status and goals in collaborative learning in which students should share equal 
status in the group and reach consensus to establish common group goals. 
 
Another marker of collaborative learning is face-to-face interaction. Students work in small 
groups and understand that they must actively encourage group members’ equal participation. 
According to Smith and MacGregor (1992), in collaborative learning, students cannot divide the 
task into pieces to work on their own; they need to discuss the ideas and make the product 
together. This could encourage students to collaborate to cultivate innovative ideas, try to listen 
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to different perspectives and accept diverse viewpoints from their group members. They can also 
negotiate meaning through constructing explanations and justifying their positions.  
 
The third marker of collaborative learning is the practice of group cognition and processing 
(Johnson, Johnson & Holubec, 1990). When students are engaged in collaborative work, they 
have to listen carefully to their group members and share their own ideas. This involves students’ 
reflection on what they can do to improve their work as a group and the role of each group 
member. Group processing can enable students to evaluate their work for the interest of the 
group and learn to appreciate others’ effort.  
 
 
 
 
 
Figure 1: How collaborative learning works  
(Retrieved from: http://www.flickr.com/photos/lumaxart/) 
 
Figure 1 illustrates how collaborative learning works. The four equal-sized pieces of puzzles 
represent that students are bringing in their own knowledge to the group and each member is 
equally important. The forming of the complete circle represents that the assigned goal can only 
be accomplished by the well collaboration among group members. They need to establish 
common group goal and work together to achieve the goal. However, the above characteristics of 
collaborative learning are similar to those of cooperative learning. Thus, the following part will 
describe the major differences between the two approaches. 
 
 
10 
 
2.3.3 Similarities and differences between collaborative and cooperative learning 
Collaborative learning and cooperative learning are sometimes used interchangeably. Both 
approaches encourage students to work as a team to accomplish an assigned task. Students are 
also accountable for one another’s work and group-based assessments will be used.  
 
Though the distinction between the two learning approaches is not necessarily clear-cut, Lai 
(2011, p. 6) suggests that “collaboration is sometimes distinguished from cooperative learning in 
that cooperation is typically accomplished through the division of labor, with each learner 
responsible for some proportion of the problem solving. Collaboration, on the other hand, 
involves learners working together on the same task, rather than in parallel on separate portions 
of the task.” From Chung’s (1991) perspective, collaborative learning can be regarded as an 
umbrella term that includes cooperative learning. Chai et al. (2011) also point out that 
cooperative learning can be seen as a stepping stone towards collaboration in which when 
students are able to work productively in cooperative group settings, a higher degree of 
autonomy should be experienced by students. For instance, they can be provided with more 
choices on what, how and whom they want to work with and manage the group process 
themselves. More specifically, Rockwood (1995) and Janssen et al. (2010) describe collaborative 
learning as a process in which the teacher would transfer all authority to students. Students are 
empowered to finish the task using their own way and there is no definite answer. However, in 
cooperative learning, the teacher would set learning goals, assign roles to group members and 
encourage students to closely follow his/her instructions in order to produce the “right” answer in 
each group. Below is the table summarizing the major differences between the two approaches: 
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Table 1: Comparison between cooperative learning and collaborative learning 
(Retrieved from: http://www.flickr.com/photos/wfryer/3310821288/) 
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2.4 Benefits of collaborative learning in enhancing English communication 
The importance of collaborative learning in ESL classrooms has long been recognized and 
emphasized. This form of learning maximizes ESL students’ exposure to English by providing 
them with more language input and output. A huge range of studies (e.g. Kuiken & Vedder, 2002; 
Savignon, 2001; Skehan, 1998; Storch, 1998; Swain & Lapkin, 1998) show that collaborative 
learning provides ESL students with more opportunities to interact with their peers using the 
target language and plays a role in improving their second language proficiency. Individual 
students are given the chance to be engaged in English communication through taking turns, 
recycling the target language, negotiating meaning and receiving feedback from group members. 
Students can also establish a close and productive working relationship with their peers if the 
group setting and composition are well-arranged. Below are the three main benefits of 
collaborative learning in assisting ESL students to enhance their oral communication in lessons: 
 
2.4.1 Providing ESL students with a comfortable learning environment 
“Collaborative learning avoids the anxiety and self-consciousness that prevent some students 
from speaking up in front of the whole class (Foster, 1998, p. 1).” ESL students feel more 
relaxed and confident to speak in English when they are working with their familiar peers. 
Pattanpichet (2011, p. 7) also notes that through “frequently working in collaboration with their 
peers, the students became more and more familiar with the tasks and one another. While their 
familiarity and friendship were growing, their anxiety and face threats were simultaneously 
lowering”. Unlike giving oral responses using English in front of the class, students are less 
reluctant to speak in English in a collaborative setting. It helps create a more positive and non-
threatening environment for ESL students to express themselves so they can enjoy 
communicating in English. 
 
2.4.2 Every ESL student has an opportunity to communicate in English 
Students learn best when they are actively involved in their own learning process (Gross, 1993). 
In collaborative learning, ESL students are given time to work with their peers. Every student is 
encouraged to actively participate in the lesson and they are the center of the classroom. The role 
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of teacher is to monitor the progress of students and offer assistance if necessary. In a study 
(Alishaei & Shokouhi, 2009) examining how collaborative learning affects ESL students’ 
proficiency, the results indicate that collaborative tasks are effective in engaging students 
actively in lessons and students can receive peer feedback to enhance their attention to the target 
language. Since students need to accomplish the goal by discussing ideas and cooperating with 
their peers, everyone has an opportunity to speak in English. The amount of student talk 
increases and no one in the class is left out. 
 
2.4.3 Increasing comprehensible output and the use of different language structures 
Among the four language skills, speaking is more difficult for ESL students to practice grammar 
as they would easily forget the correct form of words in English under the pressure of using the 
language in real time. However, instead of expecting ESL students to produce the structure and 
pronounce the words all accurately, the aim of collaborative learning is to encourage them to 
hear, think and then give corresponding responses based on their own interpretation and 
production. According to Foster (1998), collaborative learning provides second language 
students with an opportunity not only to receive comprehensible input but also to generate 
comprehensible output, both of which are crucial to second language acquisition. When students 
are engaged in English communication, it is a kind of comprehensible output as they have to 
simultaneously process the language, monitor the output and think what they are going to say 
next (Pinter, 2006). For example, if their group members look confused, they need to make 
clarification checks and reformulate the sentences until they understand each other.  
 
Apart from getting students to actively monitor their own learning progress, Liang, Mohan and 
Early (1998) suggest that students will use a variety of language structures in a small-group 
setting since features of spoken English such as contraction, overlapping and the use of informal 
words are allowed. They are engaged in a real and natural conversation which allows them to 
interrupt others’ speech, reword what they are trying to say, use hesitation devices and initiate 
turns whenever they like (Gibbons, 2002).  
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2.5 Current issues of introducing collaborative learning in Hong Kong classrooms 
In Hong Kong, the Education Bureau has launched the School Development and Accountability 
(SDA) since the 2003/04 school year for the purpose of enhancing the quality of teaching and 
learning through the interrelated processes of School Self-Evaluation (SSE) and External School 
Review (ESR). In response to this reform, there is a change in the mode of teaching. Before the 
reform, as mentioned in Section 2.2.2, Hong Kong students were labeled as rote learners who 
relied heavily on repetition and memorization to ensure that they were able to recall the 
information in examinations. They seldom initiated questions and lacked critical thinking skills 
to construct the meaning of the knowledge. To improve the situation, one of the goals in the 
reform is to encourage students to be actively involved in their own learning process. Instead of 
relying on teachers’ answers and explanations, peer interaction and collaborative learning are 
promoted to provide students with more opportunities to engage in thinking and exploration (The 
Inspection Annual Report 2006-2007, Quality Assurance Division of Education Bureau). 
However, there is no clear distinction between the approaches of collaborative learning and 
cooperative learning noted in the official documents. The two approaches are often used 
interchangeably. Below are some current issues of introducing collaborative or cooperative 
learning in Hong Kong classrooms: 
 
2.5.1 “Collaborative learning” in Information Technology (IT) education 
Under the current IT education policy, students are given the chance to be placed in an 
environment to learn and try different kinds of Information and Communication Technology 
(ICT) tools such as Photo Story, Webquest and Voice Thread in lessons. The idea of 
collaborative learning is incorporated into IT education since the process of collaborative 
meaning making can facilitate students’ understanding of ICT tools (Chai, Lim, So & Cheah, 
2011). Students are encouraged to work collaboratively and interactively with their peers to 
make the best use of ICT tools to create their innovative products. During the process, students 
are given the freedom and responsibility for assigning roles and establishing common goals by 
themselves. They have their own collective ideas to create their own product together. Hence, the 
role played by ICT in the process of collaboration is often emphasized in IT education.  
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2.5.2 Incorporating “Cooperative learning” into English lessons 
Though the official documents did not clearly distinguish between collaborative and cooperative 
learning, it is more common for schools to adopt “cooperative learning” than “collaborative 
learning” as their key teaching principle. For example, Concordia Lutheran School in North 
Point has introduced cooperative learning in its reading, writing and speaking curriculum and got 
the Certificate of Merit Group Recipient – Effective Learning & Teaching through Cooperative 
Learning in 2010 (Concordia Lutheran School, 2011). Shap Pat Heung Rural Committee Kung 
Yik She Primary School (2009) has also established cooperative learning structures such as 
Think-Pair-Share (discussing with the partner), Jigsaw (group writing of ideas) and 3 Stars & 1 
Share (encouraging peer feedback) in English language teaching at the school. Furthermore, 
according to The Inspection Annual Report 2009-2010 from the Quality Assurance Division of 
Education Bureau, cooperative learning is increasingly being used in Hong Kong classrooms in 
the form of group discussion and project learning.  
 
The possible reason for more schools to introduce cooperative learning in English lessons is that 
students are hoped to interact with peers using the target language and learn to accomplish the 
tasks under different group settings rather than being expected to finish the task using their own 
way. As suggested by Rockwood (1995) that the authority usually remains with the teacher in 
cooperative learning whereas the teacher usually transfers all the authority to students in 
collaborative learning, cooperative learning makes it easier for teachers to manage the 
procedures of the lesson and ensure that students are adhering to the guidelines. Thus, 
collaborative learning which requires a higher degree of learner autonomy is less often 
implemented in English lessons. 
 
The above findings suggest that though collaborative learning has pedagogical merits in assisting 
ESL students to overcome their speaking obstacles, the practice of collaborative learning is still 
not common in Hong Kong English language classrooms since it requires a high degree of 
learner autonomy. This can actually explain why it is more common for schools to incorporate 
collaborative learning into IT education, compared with English language teaching. This can also 
explain why there is limited research on the issues of introducing collaborative learning in Hong 
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Kong English language classrooms. Although collaborative learning is less often implemented in 
English lessons, this gives me a strong desire to fill in the research gap by investigating the 
impact of collaborative learning on ESL students’ oral language use from the perspective of 
students. Hence, in the next chapter, the details of my research interventions will be outlined.  
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CHAPTER 3: Methodology 
3.1 Type of research 
According to Hopkins (2008), Action Research is a form of self-reflective enquiry undertaken by 
teachers in order to improve the rationality and justice of their own social and educational 
practices. It is problem-focused and practical to help a teacher to improve a specific area of 
practice (Wallace, 1998). To investigate the impact of using collaborative learning on second-
language students’ oral communication in English lessons and obtain new insights of 
implementing collaborative learning effectively, it is important to collect empirical data to 
understand students’ views towards collaborative learning in my language classroom. Hence, an 
action research was conducted in my teaching practicum school to empirically investigate the 
perceptions of students towards collaborative learning in enhancing their oral communication in 
English lessons.  
 
3.2 Details of the action research study 
The duration of this action research was approximately 8 weeks with 2 research cycles. Each 
cycle consisted of 4 weeks, during which the process of planning - acting - observing - reflecting 
(please refer to Figure 2) was experienced. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: Research Cycle 
Retrieved from http://www.web.ca/ 
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  3.2.1 Data collection instruments 
The data collection instruments chosen in order to gather qualitative data were 1) real time 
observation in my everyday classroom and teacher journals, 2) video recording of the lessons 
and 3) video-stimulated recall group interviews with students with audio recording.  
 
Teacher journals were written before the implementation of interventions, between the two 
research cycles and after the video-recorded lessons. They were mainly used for providing 
further information to facilitate the process of data analysis. Grouping of students, classroom 
routines and their general performance in the designed lessons were noted.  
 
Video recording of lessons can enable teachers to watch themselves teaching in an objective way 
(Bailey, Curtis & Nunan, 2001). It shows both verbal and non-verbal responses of students so 
teachers can clearly know what they are confusing and make corresponding modifications in 
subsequent lessons. The main purpose of video recording in this study was to observe students’ 
oral communication and performance in the designed collaborative activities so as to bring 
insights of how the lessons could be modified to cater the learning needs of students. It was also 
used for recalling target students’ memory for the lessons in the group interviews. 
 
Video-stimulated recall group interviews with audio-recording were conducted in a semi-
structured way. This could allow new ideas to be brought up based on the responses from the 
target students. During the interviews, the target students were encouraged to freely express their 
ideas and critically think about the effectiveness of collaborative activities in enhancing their oral 
communication in English lessons. Their perceptions and suggestions were important in bringing 
insights of how English teachers could effectively incorporate collaborative learning into their 
future teaching. 
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  3.2.1 Data collection procedures 
The data collection procedures are summarized in the following tables: 
 
First cycle (Week 1-4) 
Week 1 
Data collection 
instruments 
Content 
 
Purpose 
1. Teacher Journal 
2. Interviews 
1. Observe students’ performance in 
English lessons to know more about their 
classroom routines and current language 
proficiency level 
To plan which means, e.g. 
group competition, role play 
or discussion, is suitable for 
carrying out the 
interventions and write up 
interview questions based 
on the information collected 
from the observations 
mentioned in 1 and 
interview with their English 
teacher 
 
2. Talk with their English teacher to 
obtain more information about their daily 
teaching practices, especially the ways 
they do pair or group work 
3. Select 6-8 target students and interview 
them to know more about their family 
background, language ability and general 
perceptions of collaborative learning 
 
Weeks 2-3 
Data collection 
instruments 
Content Purpose 
1. Teacher Journal 
2. Video-recording of  
a double lesson 
3. Video-stimulated 
recall group interview 
with audio-recording 
1. Video record 6-8 lessons which are 
designed based on the idea of 
collaborative learning guided by the 
literature and studies discussed in 
Section 2.3.2 and 2.4 
To evaluate and reflect on 
the pros and cons of the 
interventions based on the 
feedback obtained from the 
group interview and my 
own teacher journal 2. Carry out the first video-stimulated 
recall group interview with the target 
students 
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Week 4 
Content and purpose 
1. Evaluate and reflect on the findings 
2. Make corresponding modifications regarding the interventions  
e.g. design new types of collaborative activities in response to learner needs 
3. Prepare for the questions of the second video-stimulated recall group interview 
 
 
Second cycle (Week 5-8) 
Weeks 5-6 
Data collection 
instruments 
Content Purpose 
1. Teacher Journal  
2. Video-recording of  
a single lesson 
3. Video-stimulated 
recall group interview 
with audio-recording 
1. Video record 6-8 lessons which 
are designed based on the idea of 
collaborative learning guided by the 
literature and studies discussed in 
Section 2.3.2 and 2.4 and the 
feedback given by the interviewees 
To evaluate and reflect on the 
pros and cons of the 
interventions based on the 
feedback obtained from the 
group interview and the teacher 
journal 
2. Carry out the second video-
stimulated recall group interview 
with the target students 
 
Weeks 7-8 (Including Easter holiday) 
Content and purpose 
1. Analyze and summarize the findings 
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3.3 Context of the action research study 
3.3.1 The school 
Tsung Tsin Primary School and Kindergarten is a private Christian school adopting English as 
the medium of instruction, located in Sham Shui Po. It was founded in 1897. Students from the 
primary school and kindergarten are learning in the same campus and there are currently around 
1500 students (approximately 750 students from each division).  
 
Under each division of primary school and kindergarten, there are two streams: the Anglo-
Chinese Speaking Stream and English Speaking Stream which have been set up to cater students’ 
diverse language background and learning needs. In the Anglo-Chinese speaking classes which 
are usually called “Mainstream classes”, English teaching is done collaboratively by two 
teachers in partnership. The local teacher is responsible for the grammar course book while the 
native English teacher specializes in Oral and Reading. Non-language subjects like General 
Studies are taught in English and Chinese. For the English Speaking Stream which is also called 
“International classes”, English is always the medium of instruction except for Chinese lessons. 
English and Putonghua are heavily emphasized and promoted in the school. There are currently 
24 native-speaking English teachers and 37 native-speaking Putonghua teachers.  
 
3.3.2 Participants 
3.3.2.1 Background information of the class 
My target students are from 4 Love (L) which is a mainstream class. There are 16 boys and 9 
girls in 4L and about 5 of them are labeled as students with special educational needs (SEN). 
Though the class is quite strong in English, most of them are quiet and passive in lessons. Their 
oral proficiency is generally not very high, compared to their writing and reading skills. They are 
divided into six groups in English lessons and some of them are sitting face-to-face. However, 
based on my observation (Appendix D1), the grouping of students is mainly designed to 
facilitate the point-giving system. They seldom have group work in English lessons so the 
relationship among group members is not very close. 
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3.3.2.2 Selection of target students 
Five boys and two girls were selected to be the target students, including both active and passive 
ones in English lessons. This could enable data collected to be from a wider range of opinions. 
Based on observation in lessons, two of them, labeled as H1 and H2, were with higher ability and 
they were very active and confident in giving oral responses. They were self-motivated to learn, 
as evidenced by their jotting of notes and raising hand if they had any questions. They were in 
the same group but liked quarreling with each other.  Two of them, labeled as L3 and L4, were 
with lower ability and they were quite passive in class. They gave responses only when the 
teacher nominated them. The performance of the remaining three students, labeled as M5, M6 
and M7 was generally average. They would raise hands to answer questions but they were only 
able to give short and simple answers. 
 
3.3.2.3 Background of the target students and their perceptions of collaborative learning 
Before carrying out the interventions, a casual need analysis interview was conducted with the 
target students. The purpose of this interview was to know more about their family background, 
current English proficiency level, especially their speaking skills, and their general perceptions 
of collaborative learning. The interview was conducted during lunchtime and audio-recorded. It 
was then transcribed (Please refer to Appendix B1) and summarized in Table 2: 
Questions Responses (Total: 7 students) Notes 
1. Do you speak English or 
Cantonese outside school? 
H1: English 
Others: Cantonese 
 
H1 mentioned that she 
always spoke English 
outside school 
2. Will you regard English as 
your mother tongue? 
All: No All regarded Cantonese as 
their mother tongue 
3. Do your family members 
teach you English? Are they 
good at English? 
5 students: Assisted by their 
parents or family members 
H2: Taught by a private tutor 
L4: Did homework by himself 
Some of their parents could 
speak well in English 
4. How will you weigh yourself 
in terms of oral communication 
in class? 
(1 very passive, 10 very active) 
H1, H2: 9         M6, M7: 8 
L3, M5: 5                  L4: 0 
L4: Yes…because not so 
active (He gave himself 
zero point) 
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5. Do you think working with 
peers can encourage you to use 
more English in lessons? 
Half and half 
(All agreed that group members 
would offer help and most of 
them felt more relaxed to work 
with classmates) 
H1: I think talking to 
international students is 
more relaxing… the 
classmates may be will 
laugh at you 
 
M7: As I always speak, it is 
the same 
6. Which combination of 
collaborative work do you like 
most? Why? 
Pair work and group work Some expressed that doing 
group work was time 
consuming but some 
thought that they could 
seek help from more people 
7. Which type of collaborative 
work do you like most? Why? 
Drama, competitions and games No further explanation 
 
8. What do you want to improve 
in your speaking? Why? 
Majority of them: Content 
Some of them: Pronunciation 
H1: Intonation 
No further explanation 
 
Table 2: Summary of the casual interview  
 
According to the data collected from the interview, the target students all agreed that Cantonese 
was their first language and six out of seven students spoke Cantonese outside school. Most of 
their parents had to work but in general, they would spend time assisting their child to do 
homework, except for H2 who was taught by a private tutor and L4 who did homework by 
himself. 
 
In terms of oral communication in English lessons, H1 and H2 weighed themselves very highly 
since they thought that they were confident and active to give responses. However, L4 gave 
himself zero points for oral communication because he was very passive in class. Regarding the 
area of improvement in speaking, some of them wanted to have better pronunciation and 
intonation while most of them would like to have richer content. 
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Also, they all agreed that their group members would offer help if they had no ideas or did not 
know how to answer the question. Six out of seven thought that working with peers was relaxing 
but the remaining one was worried that she would be teased by her group members. Around half 
of them agreed that working with peers could encourage them to use more English in lessons 
while the other half thought that there was not much difference. Some expressed that they could 
learn from their group members but others found that it was difficult to understand and 
communicate with their group members. When asked whether they would like to do pair or 
group work, the result was half and half. Some of them chose group work because they could 
learn and seek help from others while one student said that pair work could save time in 
discussing ideas and reaching consensus. They also preferred competitions and games for 
working with peers in general. 
 
In each research cycle, there was one lesson designed based on the idea of collaborative learning 
which was video-recorded. To enhance students’ oral communication in the lesson more 
effectively, the opinions obtained from the above interview were also taken into account. 
 
3.4 Ethical considerations 
As noted in Section 3.2.1, the original action research design was to video record 6-8 lessons in 
each cycle. However, the Principal was highly concerned with issues concerning the privacy of 
parents and students, thus only two lessons were allowed for video-recording. It was also a 
recommendation by the school that the video recorder be placed at the back of the classroom so 
students’ faces would not be clearly shown in the video clips.  
 
Prior to the implementation of the action research intervention, I had prepared consent forms 
(Appendix C1-3) for The Principal to read and sign. However, since The Principal did not want 
to trouble parents, only verbal consent had been finally obtained from her and the target students. 
To ensure that their information collected was treated with the utmost confidentiality and total 
anonymity, pseudonyms were used in the study. 
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CHAPTER 4: Findings and Discussion 
4.1 Design of the video-recording lesson and summary of the interview (Cycle 1) 
4.1.1 Design of the collaborative activity (Cycle 1) 
The first video-recorded lesson was designed based on the idea of collaborative learning guided 
by the literature discussed in Section 2.3.2 and 2.4 as well as the opinions given by my target 
students from the casual interview. Since the majority of them liked playing games and 
competitions, Treasure Hunt was introduced in the video-recorded double lesson. Students 
worked in groups and they had to design their route to hide their treasure using the target 
vocabulary such as Turn right and Walk across the road or any extra words they knew. Each 
group was given a sheet of colour paper and the floor plan of their classroom as a map. Groups 
were invited to name the places such as post office, police station and ABC Street on the map. 
Then, they had to discuss their route with their group members and reach consensus. They had to 
draw their route on the map and write down the clues on the paper that could guide another 
group to find out their treasure. There was no definite answer so students could freely design 
their own route in groups (Please refer to Appendix E1 – Lesson plans for details). 
 
4.1.2 Summary of the first video-stimulated recall group interview (Cycle 1) 
After two weeks of the Treasure Hunt activity, I had the first video-stimulated recall group 
interview with my target students. The purpose of this interview was to collect their views 
towards this collaborative activity in enhancing their oral communication in English lessons and 
to ask for their recommendations if the teacher could do differently next time. Again, the 
interview was conducted during lunchtime and was audio-recorded. It was then transcribed 
(Appendix B2) and summarized in Table 3: 
 
Questions Responses 
(Total: 7 students) 
Notes 
1. What do you think about 
the Treasure Hunt activity? 
Did you enjoy it? 
 
H1: Easy 
L3 & M5: Interesting 
L4: Boring 
M6: Great 
M7: Fun 
H1: The classroom was very small 
so it was easy to find the treasure out 
 
L4: I don’t know why but I felt 
bored 
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2. How would you describe 
yourself in this double 
lesson? What makes you 
think so? 
H2 & M6: Active 
L3: Interesting 
M7: Fun 
No further explanation 
3. Do you think the Treasure 
Hunt activity had encouraged 
you to speak more in the 
lesson? 
All: Yes H1: A lot of… a lot of rules you 
need to follow to find the treasure 
 
Some of them discussed with their 
group members in both Cantonese  
and English 
4. Will you feel more relaxed 
when you speak with your 
peers or group members? 
Half and half M6: I won’t feel nervous because I 
always go to the speech competition 
 
H1: Wanted to do individual work as 
the group members were stupid 
5. When your group mates 
did not understand your 
ideas, would you reword 
what you were trying to say? 
Or you would speak in 
Cantonese? 
2 students: Speak in 
Cantonese 
No further explanation 
6. Do you think that you have 
more chances to discuss and 
negotiate ideas with your 
group members for group 
work? 
H1: No  
Some: Would offer or 
seek help from group 
members  
H1 and H2 were originally in the 
same group but they often quarreled 
with each other so the teacher 
rearranged their seats 
 
7. Will you speak more in 
group work or in pair work? 
What do you think? 
 
L3 & M6: Group work 
Others: Pair work 
Some expressed that doing pair 
work would be less complicated but 
some said they could seek help from 
more people in group work 
8. Would your group 
members dominate in the 
group discussion? Would 
they speak all the time and 
do all the things? 
H1: No 
M6: No 
H1: No, because they are lazy 
 
M6: No. I did most since my group 
members did not do 
9. Do you think the Treasure 
Hunt activity provided you 
with freedom? 
Most of them: Yes 
L4: No 
L4: I don’t want to do the 
activity…very troublesome 
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10. What would you suggest 
the teacher do differently 
next time?  
H1: Writing 
M7: Nothing 
Half: Drawing 
No further explanation 
 
Table 3: Summary of the first video-stimulated recall group interview       
 
In general, the majority of my target students enjoyed the Treasure Hunt activity and they agreed 
that the activity had provided them with freedom to design their own route to hide their treasure. 
In terms of enhancing their oral communication in the lesson, the activity had encouraged them 
to speak more but they sometimes discussed with their group members in Cantonese. Half of 
them felt more relaxed to speak with their peers but some expressed that they did not work well 
with their group members since they had different working styles. When asking them to suggest 
what the teacher could do differently next time, the majority of them preferred doing pair work 
and drawing. 
 
4.2 Evaluation of the intervention and data analysis of Cycle 1 
After re-watching and reflecting on my own lesson through writing teacher journals (Appendix 
D3), I have found that 4L students were generally active in the lesson and they felt more 
comfortable to speak in English under the group setting. They also did try to communicate with 
one another in English. However, I thought that their oral production was quite limited since 
their spoken output was mainly confined to the target vocabulary and sentence learnt from the 
textbook. Though students were given autonomy to design their route and allocate their work for 
the purpose of encouraging real communication and idea negotiation, some students dominated 
in the discussion so others did not participate much in the activity. To make corresponding 
modifications, I tried to introduce pair work in the next video-recording lesson. The lesson was 
comparatively loosely-structured so students’ language output was less controlled. They were 
also encouraged to do some drawing since most of my target students said they liked drawing. 
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4.3 Design of the video-recording lesson and summary of the interview (Cycle 2) 
4.3.1 Design of the collaborative activity (Cycle 2) 
For the second time of video-recording, it was a single lesson and students were asked to make a 
poster to promote healthy eating in pairs. The lesson was again designed based on the idea of 
collaborative learning guided by the literature discussed in Section 2.3.2 and 2.4 and the 
suggestions given by the target students from the first video-stimulated recall group interview. 
Students were encouraged to design their poster with a heading, some visuals and a slogan. They 
could use the target grammar more and less to talk about the amount of food they need to stay 
healthy or other vocabulary they knew to convey the message. Students were given time to 
brainstorm their ideas with their partner first. Then, each pair was given a sheet of colour paper 
and a colour marker to start making their poster. Freedoms were given to students in which they 
could have their own ways to draw and express their ideas. The fastest pair was invited to present 
their work in front of the class and others were asked to give comments to their peers (Please 
refer to Appendix E2 for details). 
 
4.3.2 Summary of the second video-stimulated recall group interview (Cycle 2) 
After two weeks of the Poster-making activity, I had the second video-stimulated recall group 
interview with my target students. The purpose of this interview was to collect their views 
towards this collaborative activity in enhancing their oral communication in English lessons, 
compared with the Treasure Hunt activity. They were also asked to think about in general, 
whether the two collaborative activities could encourage them to speak more English in lessons 
and improve their speaking skills. Again, the interview was conducted during lunchtime and was 
audio-recorded. It was then transcribed (Appendix B3) and summarized in Table 4: 
 
 
 
 
 
 
 
 
 
29 
 
Questions Responses 
(Total: 7 students) 
Notes 
1. What do you think about 
the Healthy Eating poster-
making activity? Did you 
enjoy it? 
 
H2: Amazing 
L3: Interesting, exciting 
L4: Boring 
M5: Awesome 
M6: Great 
M7: Boring 
L4: Because I don’t like drawing 
 
M7: Only me draw it 
 
2. How would you describe 
yourself in this lesson? What 
makes you think so? 
H1: Smart 
H2: Great and clever 
L4: Not active, careless 
M5: Smart 
M6: Active 
L4: I don’t want to try English 
3. Do you think the poster-
making activity had 
encouraged you to speak more 
in the lesson? 
Most of them: Yes 
L4: A little bit 
M7: No 
M6: Because I always say to Lau 
Ling Lee “You did the work and 
lalalalala”…. 
 
M7: Because is only write but you 
don’t speak 
4. Did you learn from your 
classmates? 
H1: No 
M6: Yes 
H1 and H2 kept arguing. They said 
each other very annoying 
 
H1 said she could work well with 
M7 since M7 listened to her 
5. Which activity do you like 
more? Treasure Hunt or 
Poster-making? 
H2: Both 
L4: Treasure Hunt 
M5: Both 
M6: Poster-making 
M7: Treasure Hunt 
H2: Because poster…I can I can I 
can create and produce something 
and treasure hunt is exciting  
 
L4: Because I can find something 
 
M6: I think treasure hunt is great 
but have some people don’t know 
how to read that means I read 
more 
 
M7: Because we can play tricks 
6. Which activity can 
encourage you to speak more? 
 
H1: Treasure Hunt 
L4: Treasure Hunt 
M6: Treasure Hunt 
H1: Because…the…the routes 
need to read out to give the other 
groups to find out the treasure 
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L4: Because need to say the 
directions… need to discuss put in 
where 
 
M6: In treasure hunt, I speak more 
7. Do you think poster-making 
activity had provided you with 
the freedom and right to 
decide what and how you 
wanted to do? 
 
L4: No 
M6: Yes 
M7: Yes 
L4: Yes…I just colour… 
(His partner dominated) 
 
M6: I can design my…the poster 
with my classmates 
 
M7: Because it’s…em… some…if 
you are creative, you can do it 
better 
8. Do you enjoy having more 
student-talking time? 
H2: No 
L3: No 
L4: No 
M5: Yes 
M6: Yes 
M7: No 
H2: I want to study 
 
L3: Because I am not good at 
English 
 
L4: Because I say little always 
 
M6: Because I am talkative 
 
M7: And then it will happen 
annoying things 
9. Do you think this activity 
can improve your speaking? 
H2: No 
L3: No idea 
M6: Yes 
M7: Yes 
H2: No because my speaking is 
very good 
 
M6: Because...because I can speak 
more with classmates 
 
M7: because… if you are in some 
other...some other places, not in 
Hong Kong…you need to talk 
English 
10. If yes, which aspect(s) of 
speaking have been 
improved? Like content or 
intonation? 
 
 
M5: Content 
M6: Intonation 
 
No further explanation 
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11. In general, do you think 
working with others can 
encourage you to speak more? 
 
Most of them: Yes 
M7: No 
L4: Have more friends 
 
M5: Em…have more friends 
 
M6: I love group work 
M7: Is…is…er…very troublesome 
 
    Table 4: Summary of the second video-stimulated recall group interview 
 
In general, the majority of my target students enjoyed the Healthy Eating poster-making activity. 
They thought that the activity had encouraged them to speak more English in the lesson since 
they could discuss ideas with their partner about the design of their own poster. Yet, L4 said that 
the activity was boring since he disliked drawing and M7 said that he spent most of the time 
writing and drawing so he did not think the activity had encouraged him to speak a lot. In terms 
of speaking skills, some agreed that the activity had helped them improve their speaking skills, 
especially in the aspects of content and intonation. When comparing the Poster-making activity 
with the Treasure Hunt activity, most of them liked the latter one more since it was more 
exciting and they could walk around to personally find the treasure out. They also said that 
Treasure Hunt could encourage them to speak more because they had to discuss where to hide 
the treasure and read out the routes to give instructions to another group. 
 
Some agreed that the activity had provided them with freedom and right to decide what and how 
they wanted to do since designing posters was creative. However, when asking them whether 
they enjoyed having more student talking time, more than half answered “No”. L3 and L4 
explained that they were not good at English so they wanted to speak less. M7 mentioned that 
some annoying things might be happened if they did not cooperate with their peers well. Finally, 
in general, six out of seven said working with peers could encourage them to speak more in 
English lessons, with the remaining one M7 mentioned that it was troublesome to work with 
others. Because of the time constraint, not every student had the chance to express their views 
and no further explanation was acquired for some questions.  
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 4.4 Evaluation of the intervention and data analysis of Cycle 2 
After re-watching and reflecting on my own lesson through writing teacher journals (Appendix 
D6), I have noticed that 4L students were generally excited to draw their own poster in pairs. 
They enjoyed drawing and discussing ideas with their partner. They also spoke in English most 
of the time. Apart from using the target language, they were also engaged in real communication 
such as negotiating who was responsible to draw or to think about the slogan. Most of them 
respected and listened to each other. However, as noted by M7 and in my teacher journal, some 
pairs spent most of their time drawing and writing in order to produce a very nice piece of work. 
They might lack opportunities to actively communicate with each other. 
 
Though most of my target students thought that Treasure Hunt could encourage them to speak 
more in lessons compared with the Poster-making activity, I had an opposite view on this. From 
my point of view, the Poster-making activity could enable all students to be engaged in the 
lesson actively. Since it was a pair work, I have found that they had more opportunities to speak 
and communicate with each other. Each of them had a specific role in contributing to the 
completion of their own poster such as drawing, colouring or designing the slogan. However, for 
Treasure Hunt which was a group work, both my mentor and I thought that some students could 
not have a chance to express their ideas and take part in the discussion since there were too many 
people involving in the activity. It might be more exciting but it was less effective in enhancing 
students’ oral communication in English lessons. 
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4.5 Data Analysis and Discussion 
In this section, the research questions set out in the first introductory chapter will be answered 
based on the findings. 
4.5.1 Research question 1: What do ESL students think about their participation and 
performance in lessons when they are required to work with peers in an English-speaking 
environment? 
 
Macaro (1997) suggests that collaborative learning helps achieve optimal use of second language 
in classroom because students are given opportunities and time to turn the input into real, 
personal output. They take responsibility of their own learning and have a better understanding 
of the language by expressing and getting ideas from one another. According to my target 
students’ responses in the interviews, as noted in Section 4.1.2 and 4.3.2, they responded 
favourably to the activities in terms of enhancing their oral participation in English lessons. Most 
of them affirmed that they would speak more English when collaborating with their peers in the 
sense that they had more dialogues and interaction. Only M7 expressed that there was not much 
difference in terms of his oral participation since he often gave responses in lessons and he 
thought that working with others was very troublesome. 
 
L3, M5 and M6 indicated that they were less anxious to express themselves when working with 
peers. They also saw value in helping one another and inviting their group members to 
participate actively in the group work. This supports the literature and studies noted in Section 
2.4.1 that collaborative learning helps create a non-threatening environment for ESL students to 
express themselves in English.  However, H1, H2, L4 and M7 did not agree that the group 
setting could provide them with a comfortable atmosphere since they encountered difficulties 
when collaborating with their group members who might have different learning styles, abilities 
or viewpoints with them. They did not find collaborative activities very useful in improving their 
oral performance in lessons since H1, H2 and M7 already deemed themselves as a competent 
English speaker and L4 still thought that his oral performance was poor. 
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4.5.2 Research question 2: To what extent can collaborative learning encourage ESL 
students to speak and express themselves more in class? 
 
In a broader sense, as noted in Section 2.4.2, since every student were given more time and 
opportunities to speak in English and make contribution during pair or group work, the amount 
of student talk had been surely increased and thus, students’ oral participation in terms of 
frequency had been maximized.  
 
However, to specifically examine to what extent collaborative learning can enhance ESL 
students’ oral communication in English lessons, it is essential to analyze how the collaborative 
activities affect students’ oral communication also in terms of real communication and speaking 
skills. 
 
4.5.2.1 Real communication 
For both Treasure Hunt and Healthy eating poster-making activities, students were empowered 
through more responsibility and control of their learning. After I had given them instructions in 
the preparation stage, they direct and control the interaction process most of the time. Based on 
my in-class observation, students in general were willing to try communicating with one another 
in English. The brainstorming and discussing period was able to foster peer interaction and 
promote genuine communication. Nunan (1987) suggests that genuine communication is often 
characterized by the negotiation of meaning, flexible turn-taking and the uneven distribution of 
information. When 4L students were negotiating ideas, they initiated turns freely and requested 
for repetition and confirmation. They also used gestures to help convey meaning and connected 
their ideas by saying “Um…/Er…” This shared similar characteristics with a free conversation 
which students were the one to control and monitor their spoken output. This could help prepare 
them for real-life language use (Thornbury, 2005). 
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4.5.2.2 Speaking skills 
Yet, for both activities, some pairs or groups spent half of their discussion time writing or 
drawing. This is supported by one of my target students, M7, who said the Poster-making 
activity required him to write and draw rather than to speak, as noted in Section 4.3.2. Referring 
to students’ work (Appendix F2), some pairs drew very beautifully with lots of details and 
colours. This indicates that they might spend a lot of time drawing rather than discussing with 
their peers which could directly interrupt their interacting process. In addition, referring to my 
journal (Appendix D3), students’ oral production was quite limited in Treasure Hunt since they 
mainly spoke out the target vocabulary or sentences such as “Turn right” and “Go straight 
ahead” when designing and reading aloud their own route to another group. They did not need to 
keep discussing and generating new ideas once they had decided where to hide the treasure. 
 
In terms of my target students’ perceptions, when asking them whether the activities could 
improve their speaking skills such as intonation, fluency, content and organization, some of them 
had no idea. Even though some said “Yes”, they explained that it was mainly because they could 
speak more in the activities with richer content. None of them expressed they had improvement 
in other speaking skills. Hence, to respond to the research question, collaborative learning could 
maximize students’ oral participation and genuine communication in quite a large extent but a 
rather small extent in improving their speaking skills. 
 
 
4.5.3 Research question 3: In what ways can English teachers effectively incorporate 
collaborative learning into their teaching? 
 
Before drawing implications of how English teachers can effectively incorporate collaborative 
learning into their teaching, it is important to first understand the factors affecting the 
effectiveness of collaborative learning in enhancing ESL students’ oral communication in 
lessons: 
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4.5.3.1 Grouping of students 
Dillenbourg and Schneider (1993) point out that it is very important for teachers to take group 
composition into careful consideration since it determines the effectiveness and efficiency of 
collaborative learning. For example, two of my target students, H1 and H2, always quarreled 
with each other so they were no longer in the same group. Though both of them were very active 
and responsive in English lessons, they were reluctant to accept each other’s views so it was 
difficult for them to cooperate well. This might hinder their learning and the running of activities 
if they kept arguing.  
 
As noted in Section 4.1.2 and 4.3.2, L4 and M7 also expressed that they did not enjoy doing 
group work because working with others was troublesome. Soraya (2010) points out that if 
students do not have a positive relationship with their group members, they will feel that others 
may have little interest to listen to their views. Also, they will be worried of being criticized or 
teased by their members. For these reasons, they may remain silent or contribute less. Thus, the 
grouping plays a very important role in facilitating collaborative learning. 
 
4.5.3.2 Students’ familiarity of collaborative work and English teachers’ attitude 
According to Pattanpichet (2011), frequently working in collaboration with peers can enable 
students to become more and more familiar with the tasks and one another. When they have 
established familiarity and a close relationship with their members, their anxiety would be 
reduced and felt relaxed to express themselves in groups. Referring to my teacher journal 
(Appendix D1 & 2), 4L students lacked experience in working with their group members since 
my mentor seldom asked them to do group work. When my mentor first gave them points based 
on their grouping, they were much more excited in lessons and they often encouraged their group 
members to answer questions in order to get points. However, the grouping still mostly served 
for point-giving, students seldom had opportunities to take part in the lessons in groups. It could 
be thus observed that the relationship among group members was not close. They were not 
familiar with one another and some of them such as my target students H1 and H2 even 
quarreled with each other very often. Littlewood (1981) notes that if students are unfamiliar with 
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communicative activities, too sudden a transition to learner-directed activity may be difficult for 
them to adapt to. To enhance the effectiveness of collaborative learning which requires students’ 
collaborative skills and joint responsibility noted in Section 2.3.2, it is important to assist them to 
gradually develop confidence and independence through increased practice of collaborative 
activities.  
 
Nevertheless, during daily casual chat (Appendix D4) with my mentor, she told me that the tight 
teaching schedule did not allow us to design and carry out collaborative activities. Though she 
had a positive attitude towards collaborative learning, there were a lot of classroom routines for 
us to accomplish. Macaro (1997) points out that teachers’ attitude to collaborative learning also 
makes considerable impact on the effectiveness of collaborative learning in supporting students’ 
oral communication in lessons. Thus, apart from students’ familiarity of doing group work, 
English teachers’ supportive attitude and a strong desire to take actions are also essential in 
contributing the effectiveness of collaborative learning. 
 
4.5.3.3 Design of the collaborative activities and students’ preference 
As noted in Section 4.5.2.2, some students spent half of the discussion time writing and drawing. 
This manifests that both Treasure Hunt and the Poster-making activity were not very well-
designed in terms of enhancing students’ oral communication in English. There were two sub-
tasks including discussing and writing for them to do within a short period of time. It was 
difficult for them to only focus on speaking if they had to produce their piece of work before the 
end of the lesson. According to Littlewood (1981), when designing communicative activities, 
teachers have to consider carefully what pedagogical purposes they want to achieve through the 
activities. Here, if encouraging students to interact more with their peers was the main purpose of 
the video-recorded lessons, students should be given more time to communicate meaning and 
sustain their interaction. The tasks should be modified to reduce the writing demands. 
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Furthermore, the combination of collaborative work is also a main concern when designing 
activities. Based on my observation (Appendix D6), for my 4L class, pair work was more 
effective in encouraging whole class participation and the increase use of English, compared 
with the group setting. In pair work, each of them enjoyed more student talking time to express 
their ideas whereas in the group setting, some easily went off-task since they lacked chances to 
speak and their group members dominated in the discussion. The problem of social loafing also 
occurred since they could rely on their group members and pay less effort. Though the majority 
of my target students preferred Treasure Hunt which was a group work from the second video-
stimulated recall group interview, it was mainly because they found it more exciting.  
 
4.5.3.4 Students’ personal views towards English 
As noted in Section 4.1.2 and 4.3.2, some of my target student especially L4 lacked interest in 
learning English since he was not good at it. Even though they were provided with opportunities 
to express their own ideas and feelings through communicative activities, they did not enjoy 
having more student talking time and had little things to say. They did not have a strong desire to 
communicate with others in English. From their point of view, the activities could motivate them 
to speak more to a small extent. Thus, students’ personal views towards English could directly 
influence the effectiveness of collaborative learning in enhancing students’ oral communication 
in English lessons. 
 
Hence, there are a number of factors for English teachers to take into consideration before 
introducing collaborative activities in lessons. To effectively incorporate collaborative learning 
into teaching, teachers have to first clearly identify the main purpose of the lesson and decide 
which combination of collaborative work would be more suitable to achieve the purpose. It is 
also important to provide students with more chances to try out collaborative activities in order 
to build up their confidence and independence when doing the activities. To ensure that students 
feel comfortable to express themselves in their own group, teachers should also first understand 
the social relationship among students before arranging the groups. 
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CHAPTER 5: Conclusion 
In this chapter, pedagogical implications drawn from the findings and discussion will be first 
outlined, followed by the limitations of this study and suggestions for further research. 
 
5.1 Implications of the findings 
5.1.1 Effectiveness of collaborative learning from the perspectives of ESL students  
As stated in Chapter 1, there is a small body of research about ESL students’ perceptions of the 
effectiveness of collaborative learning in enhancing their oral communication and how their 
perceptions might also in turn affect the effectiveness of introducing collaborative learning. To 
fill in the research gap from the perspective of ESL students, my target students generally 
responded favourably to the designed collaborative activities in terms of enhancing their oral 
participation in English lessons, but some of them added that the major premise was to work 
with those peers who they felt comfortable with.  
 
One of my target students, with lower ability in English, noted that the lessons were boring 
though he agreed that the activities had encouraged him to speak a little bit more in English. The 
major reason was that he did not like English and he did not want to try English. This actually 
revealed two interesting implications: First, this implies that even though students find 
collaborative learning useful in enhancing their oral communication, it does not mean they would 
be motivated to communicate in English through working with peers. There are many other 
factors including those stated in Section 4.5.3 affecting the effectiveness of incorporating 
collaborative learning into English lessons. Second, the above notion also implies that students’ 
perceptions of collaborative learning in enhancing their oral communication in English lessons 
can be positive while their perceptions of doing English collaborative work can be negative. 
These negative perceptions might in turn affect the impact of collaborative learning on ESL 
students’ oral language use in English lessons. Yet, this may bring up a new question which 
could be further discussed: Would an increased practice of well-designed collaborative activities 
gradually improve students’ negative perceptions towards English learning? 
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5.1.2 Difficulties in incorporating collaborative learning into English lessons  
From the findings discussed in Chapter 4, there was a lack of concern and practice regarding the 
implementation of collaborative work in my English teaching class. This is supported by the 
studies concerning the current issues of implementing collaborative learning in Hong Kong 
schools noted in Section 2.5 which point out that the practice of collaborative learning is still not 
common in Hong Kong English language classrooms. Though the studies suggest that 
cooperative learning is increasingly being used in the form of group discussion and project 
learning for English language subject, the findings show a contrasting situation. My students also 
lacked opportunities to try out cooperative work since the tight teaching schedule did not allow 
my mentor and me to encourage students to frequently interact and work with their peers. Thus, 
it could be suggested that if students lack experience in trying cooperative work which teachers 
still remain most of the authority, it is even harder for them to try out collaborative work which 
requires a higher degree of learner autonomy in a way that they are empowered to finish the task 
using their own way with no definite answer.  
 
This study affirms my personal belief that collaborative learning can encourage students to take 
responsibility for their own learning and foster peer interaction. It particularly has positive 
effects for passive and weaker students since they are more willing to express themselves when 
interacting with their peers. However, the implementation of collaborative learning requires 
teachers a strong desire to take actions since this may suggest changes in teaching schedules and 
classroom routines. It is important for The Principal, panel heads and English teachers to 
recognize and understand the pedagogical merits of collaborative learning in order to feasibly 
incorporate it into English language teaching. Hence, in my future teaching, I would like to take 
the initiative to discuss with my colleagues how we can effectively make the best use of 
collaborative learning in supporting ESL students’ oral language use in lessons and to gain 
support from one another. It would be grateful if I could apply what I have learnt from this study. 
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5.2 Limitations of the research 
Several limitations of this study will be noted in order to facilitate further investigation: 
 
5.2.1 Lack of support from the school  
As noted in Section 3.2.2, my original plan was to video record 6 to 8 lessons in each cycle in 
order to collect more data for analysis. Unfortunately, since The Principal was highly concerned 
with the privacy of parents and students, she only verbally allowed me to video record for a 
maximum of 2 lessons and the video recorder should be placed at the back of the classroom. 
Thus, only verbal consent was obtained from The Principal and my target students. In addition, 
because of the tight teaching schedule, there were only a few opportunities for me to carry out 
collaborative work with my students. All these would reduce the credibility and 
comprehensiveness of this research study. 
 
5.2.2 Contextual constraints on the interviews  
Since the school was divided into primary and kindergarten sections, everywhere was full of 
students during lunch time and there were no vacant rooms for me to conduct interviews with my 
target students. Thus, the three interviews were conducted in their classroom during lunch time 
with some background noise could not be avoided. Also, because of the time limit, it was 
difficult for me to ask every participant to give and elaborate on their answers for each question. 
The videos were also shown to them only at the beginning of the interviews since the video 
recorder was placed at the back of the classroom and the focus was on me rather than on students. 
They were not very useful in recalling and stimulating students’ memory of their own 
performance in the lessons. All these might affect the quality of the interviews. 
 
5.2.3 Small scope of information for investigation 
In this study, there were mainly two sources of data: My observation notes and my target 
students’ responses. The degree of subjectivity was high since the findings mainly represented 
the views of me and my target students. Also, since only 7 ESL primary students were invited to 
be the target participants and they were all from Primary 4, this research study was very small-
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scaled which only provided readers with a small scope of information to investigate the impact 
of collaborative learning on ESL students’ oral language use from the perspectives of students. 
 
5.3 Suggestions for further studies 
First, in this study, only qualitative data was obtained. Further studies can be done with a 
combination of qualitative and quantitative approaches, which can provide both statistically 
reliable information and participants’ personal explanations for in-depth analysis.  
 
Second, in this study, all the target participants were from Primary 4 (Key Stage 2). Further 
studies can be done with a combination of Key Stage 1 (Primary 1 to 3) and Key Stage 2 
(Primary 4 to 6) primary students to see if they would provide the same or different outcomes. 
Researchers can also try to include ESL students from both primary and secondary schools to 
make comparisons in order to obtain a broader scope of information in examining ESL students’ 
perceptions of collaborative learning in enhancing their oral communication in English lessons.  
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Appendix A1: Questions of casual interview 
First Interview (Questions) 
ESL students’ perceptions of collaborative learning in enhancing oral communication in English lessons 
 
1. Do you speak English or Cantonese outside school? 
 
2. Will you regard English as your mother tongue? 
 
3. Do your family members teach you English? Are they good at English? 
 
4. How confident are you to speak in English in class? What makes you thinks so? 
 
5. How will you weigh yourself in terms of oral communication (e.g. give responses, interact  
  with peers) in class? 
  Very Active   10                                         Very Passive   1 
 
6a. Do you think working with peers can encourage you to use more English in lessons? 
 
6b. In what ways? 
 More relaxing to express yourself when working with peers 
 More chances and time to discuss and negotiate ideas 
 Learning from classmates 
 Seeking help from classmates 
 Others (e.g. __________________________________________________________ ) 
    
6c. If not…why? 
 Domination by peers? 
 Do not understand what peers are talking about? 
 Do not want to work with group mates? Arguments? Different working styles? 
 Shyness? Anxiety?  
7. Which combination of collaborative work do you like most? Why? 
 Pair work 
 Group work 
 Whole class 
 
8. Which type of collaborative work do you like most? Why? 
 Games 
 Discussions  
 Competitions  
 Role-play/drama 
 Others (e.g. __________________________________________________________ ) 
 
9. What do you want to improve in your speaking? Why? 
 Pronunciation 
 Fluency 
 Pace 
 Stress and intonation 
 Content 
 
*The questions of the second interview are to be determined by my target learners’ responses in the first 
interview and their performance in class. 
 
 
 
 
 
 
 
 
 
 
 
Appendix A2: Questions of the first video-stimulated recall group interview 
Video-stimulated recall group interview 1 (Questions) 
ESL students’ perceptions of collaborative learning in enhancing oral communication in English lessons 
 
1. What do you think about the “Treasure Hunt” activity? Did you enjoy it? 
 
2. How would you describe yourself from the video/ in this double lesson? What makes you think so? 
 
3. How will you weigh yourself in terms of oral communication (e.g. give responses, interact  
    with peers) in the English lesson(s)? 
    Very Active   10                                     Very Passive   1 
 
4. Do you think this collaborative group activity had encouraged you to speak more in the lesson? 
 
4b. In what ways? 
 More relaxing to express yourself when working with peers 
 More chances and time to discuss and negotiate ideas 
 Learning from classmates 
 Seeking help from classmates 
 Others (e.g. __________________________________________________________ ) 
 
4c. If not…why? 
 Domination by peers? 
 Do not understand what peers are talking about? 
 Do not want to work with group mates? Arguments? Different working styles? 
 Shyness? Anxiety? 
 
5. What did you do when you had different ideas with your group mates? 
 
 
6. When your group mates did not understand your ideas, would you make clarification checks and 
reword what you were trying to say? Or you would speak in Cantonese?  
 
7. Do you think the activity has provided you with the freedom and right to decide what and how  
  you wanted to do? 
 
8. Do you think the activity can improve your speaking? In what ways? 
 
9. What would you suggest the teacher do differently to encourage you to use more English   
   in lessons? (Can you give one specific example of this?) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix A3: Questions of the second video-stimulated recall group interview 
Video-stimulated recall group interview 2 (Questions) 
ESL students’ perceptions of collaborative learning in enhancing oral communication in English lessons 
 
1. What do you think about the “Healthy Eating poster-making” activity? Did you enjoy it? 
 
2. How would you describe yourself from the video/ in this lesson? What makes you think so? 
 
3. How will you weigh yourself in terms of oral communication (e.g. give responses, interact  
    with peers) in the English lesson(s)? 
    Very Active   10                                      Very Passive   1 
 
4. Do you think this activity had encouraged you to speak more in the lesson? 
 
4b. In what ways? 
 More relaxing to express yourself when working with peers 
 More chances and time to discuss and negotiate ideas 
 Learning from classmates 
 Seeking help from classmates 
 Others (e.g. __________________________________________________________ ) 
 
4c. If not…why? 
 Domination by peers? 
 Do not understand what peers are talking about? 
 Do not want to work with group mates? Arguments? Different working styles? 
 Shyness? Anxiety? 
 
 
5. Which activity do you like more? “Treasure Hunt” or “Poster-making” activity? What makes you 
think so? 
 
 
6. This time, you made the poster in pairs. Do you think that you had more time to speak and discuss 
with your peer, compared to the Treasure Hunt activity? 
 
7. Do you think the activity has provided you with the freedom and right to decide what and how you 
wanted to do? Do you enjoy having more student-talking time? 
 
8. Do you think the activity can improve your speaking? In what ways? 
 
9. What would you suggest the teacher do differently to encourage you to use more English   
  in lessons? (Can you give one specific example of this?) 
 
10. In general, do you think working with peers can encourage you to speak more English in lessons e.g. 
having more chances to express your ideas, practice speaking and use different language structures? 
If not, do you have some suggestions that can encourage you to give more oral responses in English 
lessons? 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix B1: Transcription of the casual interview 
Casual Interview 
Date: February 25, 2013   Time: 1:00-1:15 p.m.  Place: Room 414 (4L classroom) 
No. of students: 7 (5 boys and 2 girls) 
 
*Pseudonyms were assigned to the interviewees  
(H for high-ability students, M for average-ability students and L for weaker students) 
 
T: Ok...So… Now, listen to me first. Close the door please, for me please. Ok, the purpose of this 
interview is to know more about second-language students’ family background and their language 
proficiency especially speaking. The interview will take about 20 minutes. Your name will not be 
mentioned in my action research study and your information will be kept highly confidential. So, are 
you willing and ready to participate in this interview? 
Ss: Yes 
 
(00:35”) 
T: Ok. So, now… I want to ask do you speak English or Cantonese outside school? 
H1: English 
Ss: Cantonese 
T: You? Ok…maybe… You speak English outside school. Always or just sometimes? 
H1: Always 
T: Always? Always speak English outside school? 
H1: Yes 
T: And…how about others? 
Ss: Cantonese 
 
(00:59”) 
T: So… will you regard English as your mother tongue? Do you understand my question? 
H1: Yes 
T: Really? Do you regard…Do you think English is your mother tongue? 
H1: No 
Ss: No, no… not really 
T: I mean… 
H2: I think Cantonese 
L3: 母語 
T: Yes, like母語 (mother tongue) Er...你母語係咪 Cantonese or English? (Is your mother tongue 
Cantonese or English?) 
Ss: Cantonese 
T: Cantonese… Cantonese…  
 
 
(01:25”) 
T: Ok… So… How confident are you to speak in English in class? That is are you confident to speak in 
English in class? 
H1: Yes. 
Ss: Sometimes, yes… 
L4: Sometimes la… 
T: Sometimes la… hahaha… Ok, how about others? 
H1: Always   
M5: Seldom 
T: Seldom? You are not confident… Totally not confident to speak in English? 
M5: (Nod his head) 
T: How about others? 
H1: Sometimes 
H2: Sometimes la 
L3: Never! 
T: You? What? Never? 
L3: Often 
T: Often… Ok… 
T: So… what makes you think so? Why? Can you give me some reasons? 
M6: I don’t know 
T: You don’t know. Or because you are good in English… S6: Not English 
T: So you are confident to speak? 
Ss: Yes 
 
(02:10”) 
T: Ok, so… how will you weigh yourself in terms of oral communication? That is you will think you 
are very active or very passive. 
Ss: (Silent) 
T: Do you understand my question? Do I need to say in Cantonese? 
Ss: Yes… 
T: 嗯… 如果你比分一至十分,你會比自己幾多分呢? 即係你係好活躍去答問題丫定係好被動呢? 
(Um… If you can give points 1-10 to yourself, how many points will you give? That means you are very 
active to answer questions or very passive?) 
Ss: 5…9…5… 
H1: 9 
T: 9 
L3: 5 
T: 5 
M6: 8 
T: 8 
L4: 0 
T: 0 
M5: 5 
T: 5 
M7: 8 
T: 8 
H3: 9 la 
T: 9 
T: Why you think it’s zero… 
H1: Because he in the class is always Miss Zoe tells him 
T: O… You are very passive 
L4: Yes… 唔係咁主動囉 (Yes… not so active) 
T: You don’t want to… But I saw you sometimes raise your hand to answer questions…. Hahaha 
M7: I know… I know why because (pretending to be frustrated) 
T: Because what? He is like this? He is like this? Hahah… Sure? 
Ss: (laughing) 
 
(03:10”) 
T: Ok. So… Do you think working with others that is your classmates can encourage you to use more 
English in lessons? 即係你覺得同同學一齊做啲 Group work會唔會鼓勵到你想講多啲英文呢? 
(That means will you think group work can encourage you to speak more in English?) 
Ss: Yes… 
T: Yes… No… Yes 
S: 麻麻地 (a bit) 
T: 麻麻地 (a bit) 
T: No? Why? Why you think Yes or No? 
Ss: Yes.. No… 
T: You can say in Cantonese… Never mind… 
M7: 因為經常講… 所以我都會… (As I always speak, I will…)  
T: 因為驚咩話? (Because you are afraid?)  
M7: 因為都會經常講嘅, 所以都一樣啦 (As I always speak, it is the same) 
T: 哦… 即係你覺得無咩太大分別 (O…That means you think there is not much difference) 
T: Ok… how about others? What do you think is helpful? 
H1: Because em… we speak in English always speak in English that we learn more from English 
T: O… That means you can speak with others like (name of H2)… He can help you and you will learn 
from him… Em…haha 
 
(04:18”) 
T: Ok, so… Do you think… 你地會唔會覺得好輕鬆呢… 如果同啲 group mates一齊做? (If you 
work with group mates, will you feel more relaxed?) 
Ss: Yes… 
H1: No! 
T: No? 
H1: I think I talk to the not the classmates is the international other 
T: Other international students? 
H1: Yes… is more relax 
T: 你覺得同其他 international students講野會 relax啲? 點解呢? (You think that talking with other 
international students is more relaxing, why?) 
H1: Because… because in the school the classmates may be will laugh at you 
T: O… will laugh at you… but others will not laugh at you 
H1: And we can learn more from them 
 
(05:08”) 
T: Um… 咁你覺得佢哋會唔會幫你呀… 即係你啲組員會唔會幫你呀…如果你答唔到問題 (Um… 
So... Do you think they will help you? That means will your group mates help you if you have no ideas?) 
Ss: 會 (Yes)… Yes 
T: OK…  
 
(05:16”) 
T: 咁你有陣時會唔會唔明你嘅組員問你啲乜野? (Will you sometimes find difficulties in 
understanding what your group mates are saying?) 
Ss: Yes 
H2: Yes, exact… 
T: 咁你會唔會問佢哋點解呢?會唔會叫佢哋幫你呢? 例如話你講緊啲乜呀?可唔可以解比我聽呀? 
(So, will you ask them why? Or ask them to help you like explaining what they are saying) 
Ss: 會 (Yes)… Yes 
 
(05:35”) 
T: 咁你會鍾意兩個人一齊做野丫… 一組丫, 定係一班呀? (Do you like working with a partner, as a 
group or the whole class?) 
H1: Two people 
T: Pair work… Group work or whole class? 
S: Pair work 
T: Pair work 
S: Group work 
T: You like group work…  
Ss: Group… 
T: You like group work? Why you like group work… 
L3: Because… H1: have many people help him  L3: Have many people to… 
T: Then, why do you like pair work? 
H1: Me?  
T: Yes 
H1: Because not difficult to… don’t have to many time to do this 
T: O… You don’t have to spend many time… much time to do…  
 
 
(06:20”) 
T: Ok. So, which… do you like playing games, discussions, competitions or role-play? 
Ss: Games 
Ss: Competition 
T: Competitions? You like… Game? Competitions or role-play like drama? 
H2: Drama, competitions and games 
T: You don’t like discussions. No one of you like discussions 
Ss: No 
T: Do you know what is discussion? 
Ss: 討論 (Discussion) 
T: Ya… Good 
 
(06:48”) 
T: So, what do you want to improve in your speaking? Like pronunciation, fluency, pace or intonation? 
H1: Intonation 
T: Intonation is like 講野有啲高低起伏嘅 (Speaking with a variation of tone) … Or pronunciation, 
which one… like these four, one, two, three, four, which one? 
Ss: Pronunciation 
T: How about you? 
S: Content 
S: Content 
T: Content… Ok 
S: Content 
T: How about you? 
S: Er… Content 
T: Er… 即係你哋覺得自己嘅內容唔夠充實呀? (You think that your speaking content is not rich?) 
H2: 係呀, 唔夠呀我覺得… 即係好少呀, 好快就講完一分鐘定兩分鐘 (Yes, not enough… It’s so 
limited… It’s easy to finish all within only one to two minutes) 
T: 你哋係唔係有果啲 Show and Tell定係果啲一分鐘… (Is that you have Show and Tell or 
one-minute talk?) 
H1: Show and Tell is the P.1 
T: 哦, 咁你哋呢? 你哋係咩嫁依家? 有無果啲講一分鐘果啲嫁? (So… How about you? Do you 
have any one-minute talk now?) 
H1: No. 
T: 定係你哋成日都唔知有咩好講呀? (Or… you always don’t have much to say?) 
Ss: Yes… 
T: 咁你哋覺得自己果個發音呀…或者流唔流暢呀? (So, what do you think about your pronunciation? 
Or fluency?) 
S: Ok… 
S: Ok 
S: No… 
S: No… 
T: 你呢? (You?) 
H1: In the English Speech Festival, I always took the second-runner up 
 
(08:15”) 
T: Ok… So… 你哋嘅屋企人呢? 即係佢哋英文… 佢哋會唔會教你英文嫁? 佢哋英文好唔好嫁? 
(How about your family members? Will they teach you English? Do they have good English?) 
Ss: Yes 
H2: My tutor English is good 
T: You teacher? 
H2: Tutor 
T: Oh, your tutor… You have a tutor 
M6: My uncle is a teacher in 中文大學 (My uncle is a teacher in the Chinese University of Hong 
Kong)  
T: O… How about your parents? 
L3: My parents… 
H1: My mother is a nurse and my dad is an ambulance 
T: So… they speak English very well? How about you? 
L3: My mother is speaks English very well 
T: O… So… she will teach you? To do homework? 
L3: Yes 
T: How about you? You are so silent. Passive, you are really passive.  
Ss: Ha… 
T: I know your father is a fireman. 
Ss: Hahaha 
M6: Sometimes when my brother in England came back 
T: In England… Elder brother?  
M6: Yes, elder brother… and teaches me 
T: O… 
H2: My tutor and my dad teach me 
T: O… Your English… Ok… How about you? 
M5: My father speaks English not at home 
T: That is they don’t know English well… Then, who teach you? 
M5: My mum 
T: O… your mum. How about you? Who teach you? 
M7: My mum 
T: You mum. How about you? Your father? No…then…tutor? Do you have a tutor? 
L4: No 
T: You do it yourself? 
L4: Yes 
T: Ok, So… ok, thank you. Thank you to be my participants in this interview. And… maybe… Let’s 
stop first. 
 
Appendix B2: Transcription of the first video-stimulated recall group interview 
First Video-stimulated Recall Group Interview 
Date: March 20, 2013   Time: 1:05-1:25 p.m.  Place: Room 414 (4L classroom) 
No. of students: 7 (5 boys and 2 girls) 
 
*Pseudonyms were the same as the casual interview 
(H for high-ability students, M for average-ability students and L for weaker students) 
 
T: OK. The purpose of this interview is to know more about second-language students’ perceptions of 
collaborative learning in enhancing their oral communication in English lessons. You will be shown a 
short video clip which is the lesson of the Treasure Hunt Activity and I will ask some questions about 
your feelings of this activity. The interview will take around 20 minutes. Your name will not be 
mentioned in my action research study and your information will be kept highly confidential. OK. Are 
you ready to participate in the interview? 
Ss: Yes. 
 
(00:35”) 
T: Ok, so, do it fast…Like, this one. Let me ask you the first question. 
T: Do you still remember… this one…. Do you still remember this activity? 
Ss: Yes. 
T: Can you see yourself? Do you remember what you did in this activity? 
T: Ok. Please go away if you are not… 
T: Ok. Do you still remember this activity? Ok, just sit here. Don’t shout, don’t argue. Do you have a 
seat? Ok. Maybe you stand here, next to me, then that’s fine. Don’t argue, don’t argue, that’s fine. 
T: So, do you remember what did this activity call? 
M6: Treasure Hunt. 
T: Yes, very good. Treasure Hunt. And what do you think about this activity? 
M7: Fun. 
T: What? 
M7: Fun. 
T: Fun. Ok. 
M6: Great. 
T: Great. Haha… 
M5: Interesting. 
L4: It’s boring. 
T: What? Boring? You think that’s boring. Why? 
L3: Interesting. 
T: Interesting. Ok. 
H1: Easy. 
T: Easy. Ok. Interesting. But why…why did you… 
H2: I am S2. 
T: Oh, sorry. So what do you think? What do you think? 
M7: Boring. His face is boring. 
T: Why? Maybe why is boring? Why? 
M7: Because his face looks boring. 
T: I mean (name of L4). 
L4: I don’t know but I feel bored. 
T: You feel bored because you didn’t participate in this activity? Did you enjoy it? Did you feel excited? 
L4: No reason. 
T: No reason. OK. No reason. 
T: How about you? Why do you think it’s very easy? 
H1: Because the classroom is very small and then every time is that place. 
T: Ok, very small. And you can find the treasure easily. 
H1: Yes. 
 
(02:55”) 
T: Ok. And how would you describe yourself from maybe in this lesson? What do you think? 
T: Do you still remember what did you do in this activity? 
M7: I remember. 
T: Hey (name of H1). Shuu! Ok. What do you think? How would you describe yourself? Like you are 
very active or very passive? You didn’t speak a lot or… 
T: You can say in Cantonese. I won’t say in Cantonese but you can say in Cantonese. 
T: Still don’t know? How about others? Like… 
M6: I can’t understand. 
T: I mean… I mean what do you think? Like you are very active in this activity or you are very passive? 
M6: Active. 
T: You are very active. Ok. How about others? What do you think? 
M7: Fun. 
T: Fun? Fun again? And what? 
T: Oh, you are seven. Ok. Sorry. What do you think? Maybe you, (name of H2). Are you very active in 
that activity? The treasure hunt activity? I remember you are very active. 
(H2 nodded his head) 
T: Ya. And how about…what do you think? 
L3: Interesting. 
 
(04:36”) 
T: Haha…interesting. Ok, so…maybe do you think that activity can encourage you to speak more? 
Ss: Yes. 
T: Yes? All of you think that Yes? 
Ss: Yes. 
T: Can encourage you…why? 
M7: Because the… 
T: Because what? 
M7: You see the directions… 
H1: A lot of… a lot of rules you need to follow to find the treasure. 
T: Ok. A lot of rules you have to follow to find the treasure. Then, did you speak with your group 
members? 
Ss: Yes. 
T: Often. You speak in Cantonese or English? 
M7: Cantonese and English. 
T: Both. Oh, you are very honest. How about you guys? 
Ss: English. 
T: English. 
L3: Sometimes Cantonese. 
T: Oh, sometimes Cantonese in that activity? 
T: Ok. 
H1: He always says in Cantonese in the English class. 
 
(05:30”) 
T: Really? So…So in what ways, that is, will you feel more relaxed when you speak with your peers or 
group members? 
Ss: No. 
Ss: Yes. 
M6: Because they can’t…they don’t know what I am saying. 
T: They don’t know what you are saying? 
H1: Are they all aliens? 
M5: Yes, they are aliens. 
T: They don’t know what you are saying but did you try to clarify or say it again? Or you say in 
Cantonese if they don’t understand? 
H1: Cantonese. 
T: Then you say in Cantonese.  
M6: Yes, little bit. 
 
(06:10”) 
T: Ok. So, will you have, do you think for group work you will have more chances to…to discuss and 
negotiate ideas? 
H1: No. 
T: No. Why? 
H1: Because… 
T: I remember you two are in the same group. 
H1: No. We are not in the same group, 
T: I mean that time...the treasure hunt. 
H1: Yes. 
T: Did you argue? Did you two argue? 
H1: Always ga la… 
T: Always…But how will you solve the problem at last? 
H1: Find…Find group leader. 
T: Oh, you will find group… Who is the group leader? 
(H1 pointed to a student) 
T: Oh…to solve the problem. 
H1: Because always is I win. 
T: Oh, don’t be that. (Name of H2) and you are very excellent. Very excellent students. Will you seek, 
that is, will you offer or seek help from classmates? 
L3: Help. 
T: You will help them? 
L3: A little bit. 
T: A little bit...haha. How about you? Will you help your classmates? 
M6: A little bit. 
 
(07:07”) 
T: A little bit. Will you… I mean will you speak more in group work or in pair work? What do you 
think? 
M6: Group work. 
T: You will speak more in group work. So, you like group work more or pair work more? 
M6: Group work. 
T: You like group work? 
Ss: Pair. 
L4: Pair work. 
T: Pair…Pair work? 
H2: Pair. 
T: Pair? 
T: What do you think? You like group work or pair work? 
L4: Pair work. 
T: Pair work. 
L3: Group work. 
T: Group work. 
T: Why do you like pair work more? 
M7: Er… 
T: Because you can speak more or…? 
H1: Don’t have more problem. 
M5: 唔駛咁麻煩 (It’s not that complicated) 
T: Oh, don’t have more problems. Yes, sometimes you may argue with each other…Yea. 
T: So…why do you like group work? 
M6: I don’t know. 
T: You don’t know? You can say in Cantonese.  
M6: I don’t know. 
T: You still don’t know? 
T: Who like group work? You? Why do you like group work more? 
L3: Because I don’t know some words…they help me. 
T: Oh…That is more people can help you. Ok. Yes. 
 
(08:07”) 
T: So, will sometimes…your group members will dominate in the group discussion? That is, they speak 
all the time and do all the things so you don’t have much things to do? 
M6: No. 
T: No? 
M6: I do the much things. 
T: You? But…do others think that you always do all the things? 
H1: No, because they are lazy. 
T: That is they don’t want to do so you do all the things? 
M6: Yes. 
T: O...Why don’t you ask them to do more? 
M6: I asked them but they don’t do. 
T: Oh, so sad. 
H1: So sad. 
T: Why don’t you help her to do more? 
L4: 因為佢…我可唔可以唔講呀? (It is because she is…Can I not say it?) 
T: No, try to say it. 
L4: 因為佢好麻煩 (Because she is very troublesome) 
T: Ok. So do your class teacher know it? 
Ss: No. 
T: Oh…she can help you change your seat. 
M6: Nonono. She changed the seat now. 
T: Oh…So you are not in the same group. 
M6: In group 5. 
 
(09:12”) 
T: Okok. So, will you…how about you? Do you work very well with your group members? Do you like 
your group members? 
H1: Nononono. 
T: You? Just say it. Never mind.  
M7: Not… 
T: Not really? 
M7: Not all is… 
T: O…just like some. 
M7: Yes. 
 
 
 
(09:30”) 
T: Ok. Ok. Will you feel shy or will you feel very nervous when you speak with your group members? 
M6: No because I always go to the speech competition. 
T: Ok. So you won’t feel embarrassed. 
T: How about you (Name of H2)? Will you feel embarrassed to speak with your group mates? 
T: I don’t think you will. You are very confident to speak. Right? 
(H2 nodded his head) 
H1: You will shyshyshy. 
 
(10:04”) 
T: Ok. So, do you want to work with your group mates actually? 
H1: No. 
T: Why? You want to do individual work? 
H1: Yes. 
T: Why? Because you think they are not very… 
H1: Because they are stupid. 
Ss: Hahaha… 
T: Oh, don’t say that. Too harsh, too harsh. Too harsh. Don’t say that. Don’t say that. You have to 
respect each other. Remember. 
T: Ok. I don’t want to. Ok. So…why 
H1: We just have the… 
 
(10:40”) 
T: So do you think…do you think the activity…I mean the treasure hunt activity…you have freedom? 
You have freedom? Do you have freedom to do for the…do you know what the meaning of freedom? 
Ss: Yes. 
M5: 即係自由 (It means freedom) 
T: Yea. Do you think you have freedom to do or to choose what you want to do? 
M6: I have freedom. 
T: I mean for the treasure hunt activity. 
Ss: Yes. 
T: Yes. Really?  
Ss: Yes. 
T: Do you like design your own route and then find the treasure out? 
Ss: Yes. 
L4: No. 
T: No? You think you don’t have the freedom? 
M6: I have. 
L4: I don’t have. 
T: Why you don’t have? 
H1: Because he is lazy. 
T: No. You are not… 
M7: Because he is crazy. 
T: Why? Don’t say bad words to your classmates. Why (name of L4)? 
L4: 唔想做,好煩呀 (I don’t want to do…very troublesome) 
T: Why? You think all the things are very… 
H1: (Name of H2) is very annoying. 
T: No, don’t say that. 
H2: (Name of H1) is very annoying too. 
H1: You are disgusting. 
H2: You are disgusting too. 
T: Don’t argue, you two! Why? Why you two like arguing? 
H1: You are fat. 
H2: You are fat too. 
T: No… 
 
(Stop) 
(New recording – 00:01-01:25”) 
T: Ok, final question. Don’t argue. What would you suggest if…that is, to do differently next time? 
T: What do you think? 
M7: Nothing. 
T: Nothing? Like the activity…what will you do? Any suggestion to improve for the activity? 
Ss: No… 
M6: Game. 
T: Game? What kind of game? 
H1: Treasure game. 
T: You want to do it again? 
H1: Yes. 
Ss: No. 
 
T: Or what kind…What do you think? You can give some examples what do you want to do? In 
Cantonese, that’s fine. 
M6: 畫畫 (Draw)…Draw 
T: You like drawing? Ok. How about you? 
H1: Writing. 
Ss: I like drawing. I like drawing too. 
T: You like drawing as well? 
T: Oh, many of you like drawing. 
Ss: I like drawing. 
T: Okok. Ok. So, you like drawing. Maybe next time I can design some activities… 
H2: I don’t like drawing. 
H1: Because your drawing is very disgusting. 
T: Oh, don’t argue again. You two, you know…that is…you are not in the same group now. 
H1: Yes. 
T: Because you two always argue. 
H1: No, because he is very annoying. 
T: Don’t say that. 
H2: You are very annoying too. 
T: Ok, so… I know… I know you don’t have time. So, that’s all, that’s all…Thank you. Don’t argue 
anymore. 
H2: Byebye. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix B3: Transcription of the second video-stimulated recall group interview 
Second Video-stimulated Recall Group Interview 
Date: April 17, 2013   Time: 1:05-1:20 p.m.  Place: Room 414 (4L classroom) 
No. of students: 7 (5 boys and 2 girls) 
 
*Pseudonyms were the same as the casual interview 
(H for high-ability students, M for average-ability students and L for weaker students) 
 
T: The purpose of this interview is to know more about second-language students’ perceptions of 
collaborative learning in enhancing their oral communication in English lessons. You will be shown a 
short video clip which is about the lesson of “Healthy Eating Poster-making” and I will ask some 
questions about your feelings. The interview will take around 15 minutes. Your name will not be 
mentioned in my action research study and your information will be kept highly confidential. Are you 
willing and ready to participate in the interview? 
Ss: Yes. 
T: Wow… 
M7: You are so noisy. 
 
(00:34”) 
T: Ok. Do you still remember this one? Let me move…move forward. 
Ss: Yes. 
T: Yes? What is it? Do you still remember? 
M7: The… 
T: The…the what? Let me move…move…can you see it? 
M7: I cannot see. 
T: This one. 
M7: Oh…poster. 
T: Do you remember? The poster-making one. This activity… 
 
(01:02”) 
T: Ok. What do you think about this activity? It is a pair work. 
M6: It is great. 
M7: It is boring. 
T: It is boring. 
M7: Only me draw it. 
T: What? 
M7: Only me draw it. 
T: What draw it? 
M7: Yea…only me draw it. 
T: Oh, only you draw it… Ok. And how about others? 
L3: Interesting. 
T: Interesting. Did you draw, (name of H1)? 
H1: Of course. 
T: Yea… I remember… 
M6: I draw too. 
H2: Amazing. 
T: Yea… I like your poster. 
M5: Awesome. 
H1: Because I draw it. 
T: Because you draw it? 
H1: Yea… 
M5: Great and fun. 
T: Ok. How about (name of L4)? 
L4: Bored. 
T: Why (name of L4)? 
L4: Because I don’t like drawing. 
T: Oh…you don’t like drawing. 
H2: Yes. I don’t like drawing too. 
T: You don’t like drawing too? 
M6: I like drawing. 
T: But you drew it very well. 
H2: It’s…he draw it…the word is I write. 
T: Oh…Do you like that activity though you don’t like drawing? 
H2: I like Chinese, English, Maths, General Studies…I like all the subjects except drawing. 
T: Except drawing…that is Visual Arts? 
M6: I love Visual Arts. 
T: Ok. How about you? What do you think? 
L3: Exciting. 
 
(02:30”) 
T: Exciting. So…How would you describe yourself in this lesson? 
M7: Er…… 
H2: Great. Clever. 
T: Are you active? Are you active in this lesson? 
M6: Yes. 
T: How about others? 
H2: Clever. 
T: Clever? You think you are very clever? 
M5: Smart. 
T: Smart. 
M7: He is always 驕傲 (proud of himself)…He is always 驕傲 (proud of himself)… 
T: You mean proud…is it? He is very proud of himself. 
M7: Yes. 
T: Ok. How about (name of H1)? In this activity? 
H1: Smart. 
T: You are very smart? 
H1: Yea. 
H2: But I am very…. 
 
(03:15”) 
T: How about the idea? You thought it… 
M7: Disgusting. 
T: Disgusting? You mean your idea of making your own poster? 
M7: Yes. 
L4: Careless… 
T: Disgusting. Why? 
M7: Careless…haha… 
H1: Because we are not cooperation. 
T: Oh…you are not cooperating with each other. 
M6: Interesting. 
T: Ok. Why didn’t she cooperate with each other? 
M7: Because is… 
H1: Because he is very annoying. 
H2: No, you are very annoying too. 
T: But at that time, you were not, you were not at the same group at that time. 
Ss: Yes… 
H1: Because he is always... “(Name of H1), give me to see” …like that! 
M7: I think he is the most annoying in the class. 
T: Oh… 
H2: You? You are… 
M7: You are the most annoying in the class! 
T: Shu….Ok! Keep quiet! Calm down! Calm down! 
 
(04:15”) 
T: How about others? What do you think about… describe yourself in this lesson? 
Ss: Smart… 
T: You are very…you are not active? 
L4: And careless. 
T: And careless. Why? I don’t think you are careless. 
T: I think you are smart but you don’t want to try. 
M7: Little smart. 
L4: I don’t want to try English. 
T: Why? You don’t like English? 
L4: Yes. 
T: But do you think that activity can encourage you to speak more? 
M7: No. 
L4: A little… 
T: A little bit? Ok…alright. 
 
(04:50”) 
T: And…do you think that activity had encouraged you to speak more? 
Ss: Yes. 
T: Yes. Why? 
M6: Because I always say to Lau Ling Lee “You did the work and lalalalala”…. 
T: Ok… how about others? 
M7: No. 
T: Why? 
M7: Because is only write but you don’t speak. 
T: Because you just wrote? You didn’t speak? 
M7: Yes. 
T: Oh…why don’t you speak? 
M7: I don’t know. 
T: Ok. You don’t know. How about others? 
T: How about you? Did you speak a lot? 
H2: Yes. 
M7: No. 
T: Yes. You mean you “No” or he? 
M7: He! 
T: Why? 
H2: You are annoying. 
H1, H2, M7: Annoying…. 
T: Don’t say that again. Others can hear. 
 
(05:50”) 
T: Shu…So how about others? Shu… Did you speak a lot? 
T: Did you speak a lot…did you speak a lot in the activity? 
T: Speak more? 
M5: Yes. 
T: Why? Why did you say so? 
M5: Because I tell (name of H2) “dudududu”… 
T: Ok. 
H1: I hate (name of H2). 
H2: I ate (name of H1) too. 
H1: You ate me? What are you talking about? 
M7: He’s crazy! 
T: Did you learn from you classmates? 
T: Shu…Did you learn from your classmates? 
M6: Yes. 
T: Only (name of M6)? Did you learn from you classmates? 
H1: No. 
T: Why not? 
H1: Because he… 
T: Don’t say he! He is not in your group. 
H1: He is annoying. 
T: Do you like working individually? 
H2: You are annoying too! 
T: Shu… 
H1: You are very very very annoying... 
T: Hey! (Name of H1 and H2) Don’t argue with her! 
T: Hey you two… don’t waste time! Don’t waste time! Alright? 
 
(07:00”) 
T: Ok. Don’t waste time! Hey! (Name of H1), do you want to work individually? 
H1: No. 
T: No? So do you work well with him? 
H1: Yes. 
T: Ok. Why? Why you two can work well? 
H1: Because he is not annoying to “he” (pointing to H2) 
T: Why you say he is not annoying? 
H2: I know because you are naughty and he is naughty too! 
T: Because he listened to you? 
H1: Yes. 
T: Oh…alright. 
 
(07:32”) 
T: So…which activity do you like more? Treasure Hunt or Poster-making? 
Ss: Treasure Hunt. 
Ss: Poster-making. 
H2: Treasure hunt and healthy eating poster. 
T: You like poster-making or treasure hunt? 
L4: Treasure hunt. 
H2: Two. 
T: Why? Why you like treasure hunt more? 
M6: I think treasure hunt is great but have some people don’t know how to read that means I read more. 
T: Ok. Why do you like treasure hunt more? 
M7: Because we can play… 
T: You can play tricks? 
M7: Yes. Group 2 is all…. 
T: Ok. How about you? Which one do you like? 
L4: Treasure hunt. 
T: You like treasure hunt? Why? 
L4: Because I can find something. 
T: You can find the treasure out? How about you? Which activity do you like? 
M5: Both. 
T: Both? Ok. How about you? 
H2: I like both too. 
T: Why? 
H2: Because poster…I can I can I can write more words in it.  
H2: Er….我可以創作囉…即係一啲字句囉  
(I can create and produce something, like some sentences) 
M7: Creative ah… 
H2: Creative and treasure hunt is exciting because is…it is… 
T: You can find the treasure out. 
H2: Yes. 
 
(09:00”) 
T: So…which activity can encourage you to speak more? Which one? 
Ss: Treasure Hunt. 
T: But poster-making you just have two people. 
M6: But I love treasure hunt. 
T: You like treasure hunt. 
H1: I like treasure hunt more. 
M6: In treasure hunt, I speak more. 
T: You speak more? Why you say you speak more? 
M6: Because…the group mates don’t say… 
T: Because what? 
H1: Because…the…the routes need to read out to give the other groups to find out the treasure. 
T: Oh…how about others? 
M6: Because they don’t have read them, I need to read…because I read many so I chose treasure hunt. 
T: Ok…how about others? 
T: Why you speak more in treasure hunt activity? 
L4: Er…because need to say the directions. 
T: Oh…need to say the directions. But why not poster? You also discuss ideas… 
L4: But treasure hunt need to discuss put in where. 
T: O...Okok…that’s great…how about… 
 
(10:20”) 
T: Ok…hurry up…So, do you think this activity that is poster-making activity provided you with the 
freedom and right to decide what and how you wanted to do? 
M6: Yes. 
T: Why not? Yes or why not? 
L4: Because…is he… 
T: He dominated? He didn’t let you draw? 
L4: Yes…I just colour… 
T: Oh…you just coloured…how about others? 
M6: Because I draw…I can… 
T: You can… 
M6: I can design my…the poster with my classmates… 
T: Oh…that’s great…how about you? How about you? 
M7: Er… 
T: I mean this activity poster-making…has it provided you with freedom and right for you to draw and 
do what you want? 
M7: Yes yes yes 
T: Why? Why you said so? 
M7: Because it’s…it’s…em…some…if you are creative, you can do it better. 
T: Ok…ok… 
 
(11:32”) 
T: Do you enjoy having more student-talking time? 
M7: No. 
M6: Yes. 
T: Do you understand my question? 
Ss: Yes. 
Ss: No. 
T: Hey, listen to me one more time…do you enjoy having more student-talking time? 
M7: No… 
H2: I want to study. 
M7: Because if many students er…and then…we talk talk talk…and then some may annoying things… 
T: Okok…that means you don’t want to speak more? 
M6: I want. 
T: You want? 
M7: And then it will happen annoying things. 
T: Why don’t you want to speak more? 
H2: Because (name of M7) is very annoying… 
T: Don’t say this again. Why you don’t want to speak more?  
T: Why don’t you want to speak more? 
L4: Er… 
T: Shu…Why don’t you want to speak more? Hurry up. 
L4: Because I say little lor always… 
T: Oh…you just say little…how about you? 
M5: Er…em…because… 
T: Or because you think…you don’t like English or your English is not very good so you don’t want to 
speak more? 
M5: Yes…I want to speak more. 
T: Oh…you want to speak more. How about you? 
 
(13:00”) 
T: Ok…so why don’t you want to speak more? Do you want to speak more? 
L3: No. 
T: Why not? 
L3: Because I am not good at English. 
T: You are not good at English…how about you, (name of M6)? Why you want to speak more? 
M6: Because I am talkative. 
T: Yea…you are talkative. 
 
(13:12”) 
T: So…do you think this activity can improve your speaking? 
Ss: Yes. 
H2: No because my speaking is very good. 
T: Haha…ok. Why yes? 
L3: Er…I don’t know. 
T: You don’t know? 
L3: No idea. 
M6: Because...because I can speak more with classmates. 
T: Ok, very good. How about others? 
M7: Is…is…because…er…if you are in some other…the...some other places, not in Hong Kong…you 
need to talk English. 
T: Yea…you are right…you are right. 
 
(13:50”) 
T: So, improve in your speaking…which aspect? Like content or intonation or…? Which aspect? 
M6: Intonation. 
T: Intonation. Or…like content? Do you improve in speaking that means the content? 
M6: Yea yea yea… 
M5: Content. 
M7: Yeayeayea… 
 
(14:13”) 
T: So…last question…in general, do you think working with others can encourage you to speak more? 
Ss: Yes… 
M6: I love group work. 
H2: Miss Winnie… 
T: So you think working with others is better to improve your speaking? 
M7: No. 
T: Why you sometimes say yes sometimes say no? 
M7: No. 
T: Yes or no? Serious. 
M7: No. 
T: Why not? 
M7: Is…is…er…好煩咁樣 (very troublesome) 
T: You think it’s troublesome? 
M7: Yea… 
T: Ok…so why you think you can improve your speaking? 
M6: Because I can speak more. 
T: Ok, you can speak more…How about others? 
M5: Em…have more friends. 
T: Ok, have more friends. How about you? 
L4: Have more friends. 
T: Ok…so do you want to do individual work or like doing activities? 
Ss: Activities. 
T: Okok…that’s great…that’s great…Thank you. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix C1: Consent form to The Principal 
 
Dear Dr. Tam, 
 
 Examining second-language primary learners’ perceptions of collaborative learning in enhancing oral 
communication in English lessons 
 
I am required to conduct a small-scale study for my dissertation. This will involve second-language 
students. They will be video-taped for 6 to 8 lessons and invited to participate in video-stimulated recall 
group interviews on their perceptions of collaborative learning in enhancing their oral communication in 
English lessons. The details of the interview are as follows: 
 
Target interviewees: Approximately 8 to 10 students from one of my teaching classes 
Length of the interview: Approximately 20 minutes 
Format: A face-to-face semi-structured video-stimulated recall group 
interview, preferably during lunch or after school inside the school. 
 
 Participants will be interviewed twice and they are only required to 
give oral responses. 
 The interview will be conducted in English and it will be audio 
taped. 
 
 
According to the university’s policy on the ethical conduct of research I am writing to ask your 
consent for these procedures. 
 
 
I will make sure that the information students provide to me will be treated with the utmost 
confidentiality and anonymity. Further, they have the right to review or/and delete their part in the 
audio-recording or/and the video-recording, or not to be included in my analysis, and if they do not wish 
to be included I will act according to that wish and not include their part. The information collected will 
only be used for the dissertation and stored in my personal USB device which has password protected; 
they will be destroyed after the dissertation grade has been approved. They can choose to withdraw from 
the study at any time without negative consequences. 
 
 
If you agree to these procedures, please sign one copy of this letter and return it to me. If you have 
any concerns about this aspect of my work, please feel free to contact me (6542 9325) or my 
dissertation supervisor, Ms. Nicole Tavares (2859 2175). If you have questions about students’ rights as 
a research participant, please contact the human Research Ethics Committee for Non-Clinical Faculties, 
HKU (tel. 2241 5267). 
 
 
Yours sincerely, 
 
 
Winnie Ip Ling Shan 
BEd (LangEd) Year 4 
Faculty of Education 
 
Reply slip to the consent form 
______________________________________________________________________________ 
 
I agree to the procedures set out above to facilitate Winnie Ip Ling Shan to conduct the research project in 
my school.  
 
Endorsed by:                                                       Date: 
 
 
Principal 
Tsung Tsin Primary School And Kindergarten 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix C2: Consent form to the student-participants 
 
Dear students, 
 
Examining second-language primary learners’ perceptions of collaborative learning in enhancing 
oral communication in English lessons 
 
I am required to conduct a small-scale study for my dissertation. This will involve second-language 
students. You will be video-taped for 6 to 8 lessons and invited to participate in video-stimulated recall 
group interviews on your perceptions of collaborative learning in enhancing your oral communication in 
English lessons. The details of the interview are as follows: 
 
Target interviewees: Approximately 8 to 10 students from one of my teaching classes 
Length of the interview: Approximately 20 minutes 
Format: A face-to-face semi-structured video-stimulated recall group 
interview, preferably during lunch or after school inside the school. 
 
 Participants will be interviewed twice and they are only required to 
give oral responses. 
 The interview will be conducted in English and it will be audio 
taped. 
 
 
According to the university’s policy on the ethical conduct of research I am writing to ask your 
consent for these procedures. 
 
 
I will make sure that the information you provide to me will be treated with the utmost 
confidentiality and anonymity. Further, you have the right to review or/and delete your part in the 
audio-recording or/and the video-recording, or not to be included in my analysis, and if you do not wish 
to be included I will act according to that wish and not include your part. The information collected will 
only be used for the dissertation and stored in my personal USB device which has password protected; 
they will be destroyed after the dissertation grade has been approved. You can choose to withdraw from 
the study at any time without negative consequences. 
 
 
If you agree to these procedures, please sign one copy of this letter and return it to me. If you have 
any concerns about this aspect of my work, please feel free to contact me (6542 9325), or my 
dissertation supervisor, Ms. Nicole Tavares (2859 2175). If you have questions about your rights as a 
research participant, please contact the human Research Ethics Committee for Non-Clinical Faculties, 
HKU (tel. 2241 5267). 
 
 
Yours sincerely, 
 
 
Winnie Ip Ling Shan 
BEd (LangEd) Year 4 
Faculty of Education 
 
Reply slip to the consent form 
______________________________________________________________________________ 
 
If you agree to take part in this project, please put a tick in the following box and sign your name besides 
it. 
 I agree to participate in this project.                           Signature: _________________ 
OR 
If you do not agree to take part in this project, please put a tick in the following box and sign your name 
besides it. 
 I do not agree to participate in this project.                    Signature: _________________ 
 
Student Name: ___________________    Class: ______________    Date: __________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix C3: Consent form to active parents 
 
Dear parents, 
 
Examining second-language primary learners’ perceptions of collaborative learning in enhancing 
oral communication in English lessons 
 
I am required to conduct a small-scale study for my dissertation. This will involve second-language 
students. Your child will be video-taped for 6 to 8 lessons and invited to participate in video-stimulated 
recall group interviews on his/her perceptions of collaborative learning in enhancing his/her oral 
communication in English lessons. The details of the interview are as follows: 
 
Target interviewees: Approximately 8 to 10 students from one of my teaching classes 
Length of the interview: Approximately 20 minutes 
Format: A face-to-face semi-structured video-stimulated recall group 
interview, preferably during lunch or after school inside the school. 
 
 Participants will be interviewed twice and they are only required to 
give oral responses. 
 The interview will be conducted in English and it will be audio 
taped. 
 
 
According to the university’s policy on the ethical conduct of research I am writing to ask your 
consent for these procedures. 
 
 
I will make sure that the information your child provide to me will be treated with the utmost 
confidentiality and anonymity. Further, he/she has the right to review or/and delete his/her part in the 
audio-recording or/and the video-recording, or not to be included in my analysis, and if he/she does not 
wish to be included I will act according to that wish and not include his/her part. The information 
collected will only be used for the dissertation and stored in my personal USB device which has 
password protected; they will be destroyed after the dissertation grade has been approved. He/She can 
choose to withdraw from the study at any time without negative consequences. 
 
 
If you agree to these procedures, please sign one copy of this letter and return it to me. If you have 
any concerns about this aspect of my work, please feel free to contact me (6542 9325), or my 
dissertation supervisor, Ms. Nicole Tavares (2859 2175). If you have questions about your child’s rights 
as a research participant, please contact the human Research Ethics Committee for Non-Clinical 
Faculties, HKU (tel. 2241 5267). 
 
 
Yours sincerely, 
 
 
Winnie Ip Ling Shan 
BEd (LangEd) Year 4 
Faculty of Education 
 
Reply slip to the consent form 
______________________________________________________________________________ 
 
I agree to the procedures set out above to facilitate Winnie Ip Ling Shan to conduct the research project in 
my child’s school.  
 
Endorsed by:                                                        Date: 
 
 
Parents 
Tsung Tsin Primary School And Kindergarten 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
